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ABSTRACT

This review of the literature on achievement ambitiohs Summagizes
and organizes‘th; more impdrtant developments of the last 10 years in
Western industrial societies, primarily the United States. The socioloéy
and psychology literatures are included, but the review is ééﬂ§g§é§ﬁed
by the lack of a single, dominant theoretical baradigm to order or
explain the\multitude of empirical generalization, or to provTﬁé an

. -

orderly program for the investigation of iméortant issues.' It does,

P

however, attempt to highlight issues which appear to be%resolved, reveal

those that are not, and identify which research areas promise to be most

fruitful.
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The themes of worldly Success -and individual achievement have been
central to the cultures of many western industrial societies. Following
Weber, students of sevaral disciplines have continued to pursue ?
explanations which locate the sources of worldly success in the .

-"motivations" and "ambitions!/ of individuals.<3The scientific literatures

-

of both sociology and psychology reflect this hypothesis about the
wellspring of achievement. However these lIteratures are neither small

nor' homogeneous' in the array of concepts, measures ‘and explanations which

~

are used to,link "ambition" to "achievement." More important there does
not exist“~a single, domlnant theoretical paradigm to order the multitude

of empirical generalmzations, to explain them, or to provide for an orderly

\

i

o

program of investigation OF important issues.

This review is constrained by this staté—of ~the-art. No attempt is

.
°

made to provide a detailed map of the topography qf his literature over
of ¢

the years. Rather the review is directed at summarizing and organizing
»

, C . 1, iy
the more important ‘recent developmencs in the study of achievement

'ambitions. It attempts to highlight some of' the issues which appear resolved,

~

to reveal - those that are not, and % identify the more promising research areas.

‘

/ . ‘
CQNCEPTS AND APPROACHES 7

I4

-
p . - ®

Role Theory as an Organizing Framework

°

: This chapter casts both "ambitionh and ach1evement" against the- ' .

backgrﬁynd of role theory (see Biddle & Thomas 1966). .Role is

. (’//ﬁenerally taken tb refer. to social locations or positions which embody

expectations for behavior (Grqss Iason & McEachern 1958'17) - ‘From

-

.a developmeatal perspcctive, the life cycle can be seen as an articulated

o

* Sequence of roles or roleﬂsets, begxnning w1th childhood in the family

[y . -




of origin, éoliowed by adoléscence,:and eventuélly by ad adult,
. . . . 2 ’ . , -
role-set *(see Elder 1968a and Dragastin & Elder 1975 for related

uses of role and developmental perspectives). For present purposes,
the significant‘role transitions include the acquisitiod of sex~-role
orientations in childhood and adolescence, the movement ghroughy".

school roles (e.g.,.student)ﬁ the transition from school
. 5 . .

work roles; and the transitions eapailed in establishing'a'fadiiy, -

changing jobs, career progresgion, and movement in and out ;E th;
labor force. N

Wf?h reference to the role framework, achieveméht wiilﬁbe <
defined in two fundaméﬁtal_senses. First, 1t_wili,ré§%r to?}ole'

residing or incumbency which is subject to socidl evaluation and ~

. 3 .
sanctioning. For example, Shils (1970) has~descr1beq the ways

B
v '

" in which occupational roles entitle their incumbents to-.degrees

R -
R -

of 1nterper§onal deference (prestige); and more genegally,'tJ

o . L .
levels of remuneration, job security and other rewards. ‘Second,

- -

and-aside from incdumbency per se, achievement yiiltrefer to the
level of role performance or accomplishment as assessed against

7

staﬁaards for performance. Thréughout, this CQEpter focuses upbp

achievement as worldly success;‘that is, in terms of the.academic
e s ‘B ;

- ) )

grades of ‘students, of the accumulation of academic credentials,®
A ~ . . ' ’ ‘

and of the monetary and status attainments of adults ‘through their

3

jobas, Admittedix a narrow materialistic viéw of.achievement (it

B

- - _ )
neglects a variety of shared and personal values such as self-,:

o N -
fulfillment or educaticn as) nders;ahding;.the latter may or may not
A * .

<
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- be the goals of studqnté or the rewards-accruing to workers),’ this
limitation does not seem excessive or'unrealistic. Empirical °
) b b, .
research into the.subjective dimensions of achievement finds

. .

materialistic suctess in and through the domains of family and
v, . : .
. N R
occupational gareers to be among the chief goals of ‘adults in western

industrialized nations (Katz 1964;'ﬁayer 1973 ; Quinn & Shepard 19245.
" ’ 1 \ - ~
In turn, ambition can be defined as a class of psychological

orientations held with respect to thg two types of achievement in

and through roles.l More specifically,\Cambition" is an attitude
’ “)
or a complex of attltudes abqpt self in relation to specific
\ w

\ -

-sets of obJects in achievement situations, The notions of qr;entations"

"and "objects" encompass (a) the cognitive cdategories that inJ;;iduais

use -in perceiving role residing and performance (i.e.,-status,

)

financial rewhrd, "inteliigent," compétent, fulfilling), (b) the
t . oL

.

affective states that méy be *associated with role iesiding and

performance (pride, shame, fear, anxiety),-and (c) the behavioral

intentions (going to school, entering the labor force, raising
' >

chiidren) associated with attitudes. This essay foregoes a more

-

detailed consideration of "attitude" other than to note that
"ambition" (gua_attitaéinal construct) is likely to consist of

cognitive, afféctive, and behavioral referents. This is not to

gainsay !ke classical definitions of attitude (DeFleur & Westie 1963;
-Newcomb, Turner & Converse 1965) nor to deny the efficaty of

~ . : _
alternate behavioral (Campbell 1963) fnd cognitive (Woelfel & -

N L}

Haller 1971; Kagan 1972; Mischel 1973y formulations.
3 . p




& ' v Finally, one can think of "persanality"” as the learned Tepertoire

P

as high level abstractions for repeated occurrences

~

of roles, "trairs"

", .

.

, of role behavior, ' personality development,""achievement training,"

¥ -

‘and more generally “socialization as role .learning (see. Brimklg§o

Elder l968a 249-255) Similarly, the different notions of "competence".

e ' (White 1959 Smith 1968; Moulton l974) can be sgen in relation to
N " " the second variety of achievement (i e., as a learned capacity to

) perform, adapt, and master a. role or multiple roles). As Klinger

, and McNellstummarize:|

_++orole thus comes to suggest wnd delimit an individual's
, - -peraissible aspirations, rewards, strategies and acts ~

¢1n each particnlar kind of social context, and also /
¢ : %
specifies a number of role inappropriate aspirations,

!
- rewards, strategies, and acts. (1969:575)

/' ) N -

’

Ambition Nominally Defined ‘ ' ] ' /&

<t “Most nominal concepts which fall under the rubric "ambition"

. derive in one way or another from expectandy‘value formulations in '

/. ) Psychology. This-includes such concepts ‘as level of a __piration, .

expeétancy, motive, and motivation. For example, the general )

<y

= concept of "level of aspiration" received its early development
|
|

Y

from Lewin"s field theory (Lewin,'Dembo, Festinger & Sears 1944
. Lewin lZ;l; peutsch & Krauss 1965). * Phrased simply the theory defined
., aspiratfon as.goal-setting behavior in ‘an environment (field) of

Personal values and subjective probabilities for success 1in attain-

ing th& goal in.question;: In this expectancy—value theory, level
. N

.
: g . '
~ * \
.
. -
.




of aspiration was indexeq by the difficulty of the goal toward

which the person was striving (Lewin 1951: :81). Lewin, and
colleagues (1944:333- 336) had an explicit equation for ptedicting

the "resultant force" (of aspiration) on behavior, and went

o -

on to distinguish ideal goals from action (realistih)‘

goals, verbal goals from true goals, and among the types of -

goal discrepancies (differences between performangeés and aspirations),.
Following Lewin's use of the term, "level of aspiration"’has

become the modal ambition concept in the.sociological literature.
. . .

But currentvuses of the concept have oversimplified the detail
embodied in the expectancy-value equation. For‘instance, the
early, often cited séudies by Reissman (1953) and Kahl (1953)
defined aspiration as one's level of willingness to change to .a

higher prestige job, or‘one's desire and expectation for College

attendance. The Lewinian notions of subJective probabilitx, valence-

(value, incentive); and the continuum of difficulty underlying the
goal-object have been subsumed by these researchers into a single
" ‘\ L . .
"assessment of the relation between self and the desired object.

Q o
Current uses of the ‘term "aspiration" .show several.kinds of

variations: #(a) in objects (education, occupational prestige,

8

material well-being, eminence); (b) in time (long- and short- range

aspirations, age~specific aspirations), (c) the way in which v

’

. subjective probability and valence areiconceptualized ' (real

and ideal aspiratfons, plans, importance‘of objects, certainty of

-

attaining goal state); (d) and overlappihg with these variagions;




= N’\‘i

N IR ol .

. the mooality.of the relationship between self and fooai:object ) .

5

(like, desire‘for, want, hope to get willing to work for, etc.).

A sampling from the literature reflects the varlations. Turner '

’

(1964a) used ambition" to refer to the active pursuit of desired

goals, distinguishing between a goal desired in itself and a goal I

-~

desired as a means, toward "higher‘stations in society" (material’,

i

educational, amd occupational”status)b Rerckhoff (1974:4) defined
Bambftion" as "one's nillingness to work to achieve goals." Van Zeyl
. } . !
(1974:31) dealt primarily with students' "mobility’ aspirations"
» A

which are defined as\the desired levels of material, educational,

and occupational‘achievement. ﬁaller and Miller's1K1971:9)-concept

- \

of level of occupat onal aspiration is' taken directly from Lewin's o

// 2

more general notion. Here the obJeqtjis an occupational hlefarchy,

H) "

LN R / .
and the continuum of dif:ijﬁityﬁis found in the various 'levels of

H

a prestige hierarchyf/xM re generally, the uses of "aspiration" in { -
the present body/of "status attainment" research (e.g., Duncan,

Featherman & Duncan 1972) rely primarily on the measured (attitudinal)

P L4

relationship between self ‘and incombency in educational and occupatfonal

e,

hierarchies (Sewell, Haller & Ohlendorf 1970; Hauser 1971; Gordon 1972;

1

Alexander, Eckland & Criffin 1975), '/ ‘

\Theﬂf%%cepts of motive and motivation also bedr . close. relationship

to Lewinian expectancy-value formulations, and they comprise a second .
’ ! . s
source of ideas‘about ambition. The major recent Use of these two * .

constructs arises in the substantial program of research on achievement

-

motivation (Atkinson & Feather 1966; *or revision and extension see
o

s . . -
> - ~

.« e

o | CE ‘
'{ /\//_ ) 11 S
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.
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~

Ackin#u Lens” 6 0'Malley i976 Atkina\and Birch 1970; "Atkinson and
Raynor 1974; Weiner 1974; Mednick, Tangri & Qoffman 1975:123~ 284 and

Tresemer 1975). The concept of motive has consistently ‘been taken to

refea to relatively stable and general characteristics of peraonality,

and more specifically,. to a*dispositional capacity for affective

- satisfaction, spch ‘as fear of failure, fear of success, or hope for

gsuccess (Atkinsbn & Feather 196%:13).' The link to behavior is provided

. . . . * - . v, oo
by the concept Rf motivation. Distinct from motive, mottggtion refers

) '\" [ s . >
to a resultant tendency to engage in or disengage from an actfvity.

The sources of an 1ndﬂv1dua1 8 motivation or tendency to achileve lie in
the pattern of motives he brings to the ‘situation (or.which are évoked
by 1t), the beliefs he hdlds that his actions will be efficacioqg d?

and the s1tuationa1

in his present situation or in the fu

carry-over of recent” "unsatisfied" (Weln r 1974: 347) motivat¥on (to
P <

achleve or resist achievement). The more recent elaboratlons

expanded the classic expectancy-—value formulat:ion to include at— “ .

- larger array of motives (Horner 1972), and cognltions (Moulton 1974,

A

,
Weiner 1974) and‘an elaboration of the motivation equation to.include_

’
-

the immediate past and the anticipated future as determinants of

P ok .
q -
overal; tendenc1es to approach or avoid action (Atkinsopn & Raynor )

1972) In terms bf the definition of athievement ambxtlons'employed
. P i )
in the present revicew, this research tradltion would point to motives
. - -

~

as trait-Iike orientations~-the capacity for affective satisfadtion”

.

. -~ . r .. " s
across cémpetitive,situartons--and to motivation as’a confluénce of .
. : .

orientations -(belief, motive, expectancy)‘combinipg to define - -

1

*

nf




.
- *

‘tendenciles to behave in a given fashion (role residing and perfornance).

.
-

Outside the McCleiland—Athinson research programs, the definitions

\
\

*of motive and motivation have been less consistént, If they tap the g
phenomenology of ﬁthat",which,moves or induces a person to act in

a .given way, then the nature of "that" and the level at which it

-

operates have been” subjedts of continued controversy. The situatioral

view of sociologists employs motives as justifications for actorsf

-

prograns of conduct (Gerth & Mills 1953:112-129) and as methods

éor organizing actors' everyday environments (dlum & McHugh 1971). a
Foote™s (1951) early, attempt to avoid the predispositionist connotat‘ions .
(of motive) by locating motivation in the definition of the {ituation
provides another ex1mple. Foote saw motivation as referring to the
. extent to whfch %n;actor defines a problematlc situation as calling
" "' gkperfbrmaihe oﬁ,ggbarticular act, with more or less anticipated

H

consummations and consequences,and thereby his organism® releases .°*

e "1\
o . the energy appropriate to perfgfmlng it" (Foote 1951:15). In*psychology
the repeated attempts of Mischel (1968 i573) to’ recast "personality"
within the framework of a cognitive social learning thgory (thus

=

s . 8
purging the term of its static,?trait properties)' is consistent

L2

4

~with thé situational perspective. Finally, in one of the more bold

reconceptualizations, Kagan (1972:54) has recommended theoretically

.

» ¢ oo ' >
treating motive (latent) and motivation (active) as cognitive

2

representations of a “e desired goal state with no necessary

-
~

relftionship to .either action or affect.
’ JE . In sum, the concepts of aspiration, expectancy, motive and\

4 motivation are the central ideds around which the literatures reviewed
/ . .

\ T, \j\;‘\ \




in this essay were selected and organized, Their commonality' inheres
LR S .

in the evolving understanding of "ambition" as a set of attitudes

-

held by an actor in relation to certain classes of object?_}n_specific

. situations, especially ‘those which are evaluated and 'underxstood

-

(perhaps by incomplete social consénsus) as competitive (e.g., schools
and jobs). Adoption of a role theoretic framework for this review
essay has three heuristic values., First, it 1§ consistent with the

social ﬁsychological, social-3ituational view which is taken of

4

"ambition," Second, it provides a.point of ‘contact for the research

-

literatures in‘sociolog?land psychology which have considered the

causes and consequences of ambition, In terms of the distinction of \

~ .

achievémept as role incumbency (or role residing) and achievement

a8s qualitative differences in role performance, it is roughly true ¥
; .

- that sociologists have given gs;ater emphasis to the former (e.g.,

compietion of 1ncreasingly)§igher levels of ﬁchooling or the attainment

- )

of higher paying, more prestigious jobs) and psychologists-to the
latter (e.g., test performance in a. given grade or classroom, ) .

Productivity among workers at the same job). Third, ‘the framework v

allows for the organization of the essay by the succession of

‘ . ®
Ie

competitive roles in the life cycle. Given that the-‘social context
~ .

of the corpus of research being reviewed here is a capitalistic,
) - . h \

\ i
industrial economy:, the major competitive roles to be considered

are scholastic and occupational ones. Thus, Duncan's (1968) °
."socioeconomic life cycle," relating socioeconomic achievement of

>

persons through their jobs/and scﬂooling and both in turn to the

“ < %

i

«

14




~attainment" approach to social mobility (e.g.» Duncan et al.

10

v

socioeconomic backgrounds of these persons (viz,, the occupational

and educational achievements of their parents), and thej"status
. ) ’

- 1
1972) 1llustrate this conceptual organization.

Measurement of Achievement Ambitions

The major approaches to the measurement of "ambitiod'".include J
' 2§ _ ~

(a) projective measures, (b) values and related inventories, and

(¢) direct questionnaire measures. A survey. of the performance and’

qﬁality of the different measures reveals a mixed state-of-affairs
]

as assegsed by the classic psychometric desiderata for validity and

reliability. Moreover, the attention glven to measurement issues

~

by varilous prqponenii of measures has ranged from thorough to non-
i d- -

gxistent; occasionally, the actual use of a particular measure or
Y

~ 3

proceaure'by analysts has proceeded without regard to available

studies challenging such use.

PROJECTIVE MEASURES. The achievement.motivétion tradition has drawn

.on projective measures to assess the motive to achieve. (See Atkinson

& Raynor 1974 or Atkinson;?%t al. 1976 for current statements

of the theory; see. Weiner 1972:169-269 for a very readable measurement

.

and substantive history ‘of the tradition to that date. More recently,

[

projective measures have been used in the related tradition of research

_-initiated by Horner (1972 and Tresemwer 1975) to as}ss the fear-of-success

motive.,) The most common measure has been selected pletorial vignettes

[y

(cardgg of the Thematic Apperccptibn Test (TAT). How has the TAT fared

4

in nearly 30 years of use-as a procedure for assessing achievement orientation?

. AN N
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While the answer-is a review 1n'1taglf; several summary
observations are warranted. First, the evidence for the construct-=
and criterioniv;lid;ty (for males) resides in the argument that
the TAT, in a large number of studies overzthe years, ha§ cons%stently
validated the experimental predicgions derived from the theory of
achievement motivation (see Weiner 1972 for a recent review). The
volume of evidence is impressive, even though the size of effects
and strength of relationships are neither 1arée nor always unéquivocal.
Klinger (1966), in a detailed review of a large numbér of studies,
foun& the motive to achieve as;ociéted with various performance
measures in abouk one-half of the cases; even among these, however,
the patterns of hypothesis confirmation were ambiguous in
supporting the thecry's predictions. Weinstein (1969), Meyer,
Folkes and Weiner (1976), %pd Taﬁhey and Villquz (1975) questioned
many risk-preference findiﬁgé, based on the TAT as the diagnqstic
1nat£2ment:‘which havg seen uséd as the key eléﬁenta'for construct
validity. Second, thé content va}idity of the TAT (in the sense of —
Beﬁﬁ%@ﬁr;gvféquthe cue effects of particular g}imuli in a measurement
aitzgtion) has realty never been definitively es;abliahed (see Weiner
1972:185-187; Holmes 1974; Korman 1974:143-145). Third, with the
exception.Pf the 1Aterco@er reliability in scoring achievement
1mage%y, the TAT is demonatéably inadequate in other aspects of

%

reliability (teaggfeteat over short and long periods, internal con-
sistency (homogeneéity), equivalent forms, and split-half) when - giﬁ“

4 @ >

b e . 3-
agsessed against conventional psychometric standards (see Skolnick™

’

1966, Klinger 1968, Weinstein 1969, Entwisle 1972, Vetoff,
é

Atkinson, Feld & Gurin 19742. Atkinson (Atkinaon:z Raynor .
. 4 - »
16 :




1974:8-9; Atkinson et al..i976) has érgued;that the conventional

canons of psychometrics may not apply to the measurement of

.
.

achievément motivation, In measuring the stream of ''spontaneously

emitted (ogetant),imagiﬁative behavior," tﬁe,motive's strength varies

sharply under "neutral" vs. "aroused" measurement conditions, and

the resultant level of motivation for performance on an achievement
. g .
: t
task 1s a tangled web of nonlinear functions, renderingfliﬁeasyj

<

correlational procedures ineffective. g ' )
Perhaps the most fundamental problem for the purpose of this
review is the disagreement over exactly what is‘measured by the TAT.
s Klinger (1966) has argued that fantasy-based achievement scores -
reflect nqt only a dispositional motive but other cognitive and
lperceptual responses as well. Klinger (Klinger & McNelly 1969:574)
concludes that what 1s measured by the TAT 1is better conceptualized

as an "imaginal reflection of the subject's current social position

within the surrounding matrix of social roles."

Relaﬁed to this issue is the fourth observation: namely, Both

3

the validity of the TAT and the applicability of the constructs of

-
— ¥

achievement motivatibﬁ have been questioned for females (see Hoffman
. | ) -
1972, 1974 agd Stein & Bailey 1973 for reviews; also, see Horner 1974).
Another and more recent brojective procedure has involved the
measurement of the motive to avoid success (fear of success or FOS)

(Horner 1968, 1972, 1974). At the end of the standard administration

of thé TAT, subjects are asked to respond to short leads to verbal

-
E]

vignettcs which depict accomplishment by a male!or female in a
L3 .

mixed-sex c@ﬁpetitive achievement situation (i.e., "After first term

17




finals, Anne (John) finds her(his)self at the top of her(his) mg&l;al
gchool class"). The dispositional level of fegr of success is takenlﬂ
to be manifest in the negafive achievement imagery in 'the protocols
and can be detected and scored cénvention;lly (Horner 1974:107). Iﬁe
FOS measure shares many of the same strengths and weaknesses found
in the TAT. Based on the extensive review by Zuckérman and Wheeler
(1975).and the fuil annotéged bibliography by Tresemer (1975), the
following conclusiong about the scientific status of the fantasy—basgd
measure of fear of success seem fair: d

_s++(a) Horner's results do not support the hypothesis

that high fear-of-success females perform poorly under

competitive conditions; (b) there are no reliable age -

or sei.differences in motivation to avoid su%ceés;m

P

: (e) feartof succéSS and sex-role orientation appear

to be unrelatga;:(d) it 1svnot clggr whether the fear1é.

of-success measure taés a motive g%’tabs cuig:;;l

stereoéypes (see Juran 1976 and Monahan, Kuhn g Shaver 1974 for

fecent experimental evidence demoné;rating tﬂe laQ§er);

(e) there are no confistent relationships between fear

of success and ‘achievement-related vari&bles; (f) the :

rekiaﬁility of the fear-of-success measure is low (probably -

in the .30 -',40 range); (g) there are no consistent

relationships between fear-of—éuccess and any behavioral

measures (Zuckerman & Wheeler 1975:932),

Al

LR
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A number of related or revised objective and fantasy-based measures
of FOS have been proposed in recent years but the judgements on their
’ quality are not yet in hand [Pappo 1972; Good & Good 1973; Horner,

Tresemer, Berens & Watson 1973; Spence 1974; Tresemer 137.5]).

. 0
VALUE AND RELATED INVENTORIES. Scales of guestionnaire ifems have
been used to assess one or multiple components of ";mbitioﬁ" or a
global "achievement orientation" (see Kahl 1965 and.Van Zeyl 1974:136
for the lengthy butuinélusivevlists ofysuch orientations). These
include scales so diverse in their manifest content as "OCCupational
primacy,” "trust,"'"mastery," "deferred gratif{cation," "individualisn,"

"familism," "opportunism@' "work-orientation," "future-orientation,"
¢

Strodbeck's (1958) V-Scale, and Rosen's (1956) scale of achievement . "

v

4 . . '
values, along with more recent questionnaire inventories proposed
as objective measures of resultant achlevement motivatiom (Mehrabian
13 -

4

1968, 1969; Veroff, McClelland & Marquis 1971; Veroff, McClelland &
Ruhland 1975). ’In the face of such diversity it 1? exceedingly <. s

difficult to summarize and generalize about these measures of

3

"ambitiof." Yet several observations are important in evaluating the - ,

Ld

utility Pf these instruments for research. " . 5
. a ~

First, the scales differ in their assumptions about the uni~ vs.

o
¢

‘ ‘W b4 ! 2
multi-dimeénsionality of "ambition." Kahl (1965) suggests at least

»

four components of so-called "achievement briewfation" (viz., .. -

sactivism-mastery, trust, 1ndepéndence from family,\and o%fupational

" -
primacy-accomplishment). -Weinstein (1969) finds sdven or eight

. N [

"

.

19°%, v 5
+ K - v ¥ . .
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dimensions. Veroff et al 11975) identify six to eight dimensions,
‘@ach of which-has varying relevaﬂce fpr\¥hcial and gendkr subpopulations.
Despite these diveng? approachgs, some investigators employ composite
indexes of globél-coﬁstructs (q§g;,rVan Zeyl 1974). Others generate
measur;s\for reéu}tant motivational tendencies which draw on items

from Vaséiy different object domains (Mehrabian 1968, 1969) or

‘otherwise combine items, treating the resultant distribugion of scores
‘ v

¢ .

as meaningful. (See Cronbach & Furby 1970, Thomas 1971, and Wellé &
Marwell 1976:89-104 for discussions of often unanticibated methodological
and conceptual consequences of such procedures.) 4

Second, strict comparability oflmeasures for the same concept

v

across stud%es is mcre the exception than the rule. Where items are

S

similar:wcbmparability is gfteh lessened through the different

combinations and transformations performed on items. While the

specific meashrement procedures may detract little from any individual
Feff;rt, the mosaic of ;ses has not enhanced the prospect for the

systematic and cumulative building of theory.
[y A S

Third, conventional-assumptions abougs the latent content of the
. €
i 3 .
K3

scdles differ to the degree that some are‘iakén as indicators for
underlying dispositions or motives, while others are interpreted

\
as reflections of self-attitudes and beliefs nboyt a set of objects

. at a given point in time. 'Questionnaire measures for resultant need

achievement kMehrabian 1968, 19695 Veroff et al. 1971) are an

/ - . ’
exgmple of the former, while many mggsures of work orientations and

-

of beliefs about achievement objects are examples of the latter.,




.ambition on achievement (or about achievement values on role ‘aspiration

dissatisfaction that-accompanies achievement experiences. Short- &f

16 &

The major,implications of 5;2 difference are for construct validity

and for the quality of inferences about antecedents and consequences
emanating from the construct (Duncan 1969), " So, evenbassuming.both

a reliable measure of an orientation~and its ﬁnambiguouswassignment

in a causal sequence, its validity as an indicator of an underlying ]7 [ >

}
disposition cannot. be assuméd. For- every single-point-in-time measure

there exists an hypothesis that the measure is conflated with previous

or contemporaneous achlevement experiences of either role resididg -

Ty

" or role accomplishments. Thus, statements ‘dbout the effect of ’

A

b
~ o

and so on) risk a confounding of the effect of the underly1ng

» .3

disposition with the psychological re-orientation, satisfaction, or

rather elabo Ce,fmultlple-measure, longitud1nal or experimental

~
designs, strjictural-equation models (see Bielby & Hauser 1977) offer

one (albeilt not fully satisfactory) option to address this form of

i .
nonrandom measurement error. The contamination of measurement in this’
fashion is a problem for all .assessments of an underlying trait. The
regsolutions éme neither simple, nor easily obtalned nor alwvays )

3
. . —
conclusive (we treat some of the.substantive outcomes in latter . ©

sections; see Duncan 1969; Duncan et al. 1972:130-155; Duncan &‘ o

»

Featherman 1973)

. -
-

N ‘ s
DIRECT QUESTIONNAIRE MEASURES. The most commoQ,measurement strategy,

particularly in the sociological literdture;'directli asks the

respondent hi or her choice of achievement objects or objectives.

- -
.
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The usual objects are- future occupation or educagional attainment and
B R . ) * .

less frequently, income'or material possessions, career-homemaker,

- eminence, or more detailed aspects of one's future status levels. .

" ;. - 4
& * » ) g
Haller and Portes (;973) have suggested organizing the objects a & -

the status content dimensions of stratificatdon systems (occupgtion,
educagion power, and wealth)., The variatigns in meésﬁreﬁgn eenter
around (a) single- vs. multi-item measures, (bL the perio&’of goal Lo-
(object) 'attainment ranging from the, immediate future to-,/more d

. . distant age or time, and (c) the modality of self-object relationship

- and the valug and certainty attached to the relationship (reflected
B ) ' . - S
o> in wordings ‘such as ‘hoped for," "desired," "plans,"” "expect to-

L LA

enter,” "would like to obtain," "prefer," "anticipate," and so*on).

» "

“ 5 vt .
AN ) Much like the attitude-behavior literature (Schuman & Johnson %976) o
- . - . . co ‘ e
s . this type of measure (as well as the underlying construct) va;fes .

-

’ greatly in level of specificity, rangiﬁg from quite specific

v ) behavioral intentions, on the onq.?and, to the more general orientation s -
N \‘_ * < . “.

. on the other. As in the attitude-behavior listerature, the realstic R

or intention-like "ambition" measures are more closely <correlate
B ! ‘ R . - ’ » ~ o

. / .
with achievement-related aspects of one's social background and

£ . . ’ . A
‘proffer bedter predictions of one'i eventual behavior Csee-Duncan\

7 ' -

et al. 1972:107-111; Haller & Miller 1971). - 4 \

/

As a whole, validity, reliabilitv, and’ stability of thisvclass

of measures are not as problematic. For example, Haller and Miller

S

- i - & * j
v . (1971) present a full set of validational evigdence- for the multi-item N .

1 [y

\ ) ) -
Occupational Aspiration Scale (0AS). It shows  rtasonable criterion,

€




R

construct, and concurrent forms of validity for a social psychological ' ?

construct (L.e., foreadolescent males, in myltiple sample, internal

-

reliabilities of about r=.8 and test-retest reliabilities [10 weeks]

Y

of é-.77) "More recent evidence shows slightly lower levels of

s R

'. reliability for U.S. females (Haller, Otto, Meier & Ohlendorf 1974, -
Otto, Haller, .Mefer & Ohlendorf 1974).
¢ YSeveral issues have arisen in the application of these direct -’

hd -
measures of achievement goals. Some research distinguishes between

7 r!
the stated’choice of a goal when 'no constraints are piaced upon it

>

("aspiration") and the statement of a goal when suchvconstraints are
brought into consideration by or for.the respondent ;ﬁexpectation").
¢ "Aspir&tions" are assumed to be\hore idealistic statements of desired
‘ objects “of achievement while 'expectations& are interpreted as more
L realiscic ones (Empey 1956; ‘Rehberg 1967; Haller et al. 1974). _ .
.= Individual differences between 1dealisticiand ‘realistfic goals have .
been subjected toaféciological analysis. ,Not all social a;gregates C
share comnon-cultural goals ("aspirationsfi;hnor do they enjoy equal
- ac%ess to then ("expectations")., The concepts of "class values,"
) '*"Success values," "range of aspirations,"™ and "valpe-stretch" all

b call attention to the patterned discrepanies between "aspirations"

and "expectations" (see Merton 1968; Han 1969 QDell:} Fave 19743

>

Rodman, Voydanoff & Lovejqy 1974) Examples of race and gender dif-
ferences4in the slippage between realistic and idealistic goal choices 'A//
appear’ il Berman and Haug (1975) and Marini qnd;Greenberger,(l976a,

1976b). In evaluating the utility’of this distinction, two methodological




. ' .19 . )

o -
A

fatters should be consfdered. Most reséarch which has employed

N )

the difference between idealism and realism (aspiration minus
expectation) as a' measure of "ambition" has failed té-recognize
the aﬁqutical problems edtaileq’by‘fhe distribution of éiffg}ence .
scores (consult Biau‘& Duncan 1967:194-199; Cronbach & Furby }970; .-
‘ .'or wélls ‘& Marwell _197‘6':89-1‘where cons.id‘e'ration is giver? for a

related concept)., Second, the more methodologically sound reéent

" evidence suggests_that different manifestations of "aspiration"
v M p !

— are part of a common domain (Haller et al. 1974; Marini & Greenberg
1976a). Eyen here, the gigh correlation among indicators of "aspiration"

- .
J\\\\ and "expectation" introduces interpretational problems (via multi-

collinearity) into analyses which attempt to distinguish the causes .
el ' , ‘
\Kl a e tonsequences ‘of realistic from those of idealistic achievement ¢

) goals. s
/ _7’:} . 7
;> Another issue in the use of the diregt meagures 1s the validity
. ' 1

~

. 4
of metrics for females (see Marini & Creeriberg 1976a; McClendon 1976

Featherman & Hauser 1976; Haug 1973, 1977). A convincing verdict
K\\* . on this matter is yet to be rendered.

”~‘N\\& In addition, the timing in the life cycle (age) of measurement

.

by the more direct questiéns and the stabiligy of ambition (qua

A

goal'choice) over years of time are problematical (as -they are for -

. projective and inventory measures as well). Most studies of "ambition"

- . -

. involve persons in pre-adolescence and adolescence.- Therefore, matters

¢ .
of formation (the earliest age at whigh achievement goals such as
A2

- ‘du_cat:ional level and occupation are crystallized), sgability, and

24 —
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rate of development (potentially impottant "critical stages"”) are

raised. For instance, elementary school children and even adoLescentE

possess a rather crude conception of the wotld of work (Gunn 1964 ;
.elP

¢ 8immons & Rosenberg.197l; DeFleur & henke 1975). The accuracy of
perceiving and reportiné someﬁﬁ;ng so immediate as.parental occup;tions
i8 quite lék until adolescents‘reéch their last years.g{ pigh schoél
(Mason, Hauser, Kerckhoff, Sandomirgky-Poss & Manton 1976).

- Asiprations of junior-high-school students are not éyetematically

L}
related to other plans, their social backgrounde, or their eventdal

- attainmeﬂte (eee Kerckhof; 1974 for evidence on this point for 6th
9th, and_thh §rade cohorte). .Finally, the lougitudinal evidence
‘;uggeets nontrivial shifts in aspirations and pldns for educatign,
" occupation, income, ana labor force‘paiticipation for substantial
”(ij4 to 1/2) portions of ihe population of ﬂgle and female adole-

. scents (see’ McDill & Coleman 1963; Gribbons & Lohnes-1965, 19663

Williams 197\\*Kayser 1973, 1975; Roderick & Kohen 1976). A etudy

[y

. which estimatee stﬁBility and reliabiiity of direct, object-
\\\\\ﬂ .. specific”feasures (or one which:approaches having ;ime-series

,6B§ervahio&s over, say, tﬁe junior-high and high-school period) has

o

yet to be reported (see Mcbill & Coleman 1963 and Kayser 1973 for

s
suggestive data). . . o

el

ACQUISITION AND DEVELOPMENT OF AMBITION

The Qevelopment of “achievement ambitions" in childhood and

b -

" adolescence draws on three interrelated sources: (a) a surrounding
¢

-

conSteliqcion of/sppial psychological factors associated with the self

25




B
‘.

as an agent of ,one's own develépment; (b) socialization 4n the family

.
<

of origin; and (c) social influences for achievement stemming from

institutional contexts outside the home (e.g., the school, peer .
) ’ . .
assoctations). R .o

~

> - LIS

..
. » . -k kY

The Self <in Relation to Achievement: Correlates of "Ambition'
In the languagdQf role theory, the self is a complex of'roleé
. S 4 -_— )

enacted by \a person, either by virtue of actual 1ncumyeno& or in
-, : -\ -

anticipation of (hopes for) incumbency. 1In considering the expression\

.

L)

of differential "ambition" in competitive situations such as schools

- R .', , R ° .
and occupations, one cqonfronts more than one element of the seh&>\

B 4
. L)

Enagtment of one role-—that of student, for example-—often 1§,

~

influenced by other facets of the self (e.g., beiﬂg fe;ale) and by
the p%fsonal organization of oﬁe's multiple roles into a hierarchy
\ p . -

‘of salience. Therefore, in reviewing the- literatures which .cormen

LI 4 ¢

" . N ]
" upon the origin of "ambition,"it is important to summarize at least

*

some of the more psyéhological correlates of "ambition" which have

> 1
- »

been regarded as p&rt of the larger self, pafticularly in its‘relation

to achievement or competitive roles.
) N

Socialization for.achievement is subject ;7/3 vafiety olk's ~
biological, socfb-histqricél, and cultural influences (Kohlggrg 1969;

Bronfenbrenner 1970; Hoppe, Milton & Simmel 1970; Elder 19743

‘

oBraungart 1975; Clausen 1975): "Achievement ambitions' constitute
% .

) e
but one element of a matrix oé beliefs, skills, knowlellge, and

attributional tendencies which this variegated array of influences

o

-

. ~ s
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produces within the, self. Recent research has identified a series

of such/elements of the self which 1ﬁ associated with achievement

orieantations. The more central correlates include

’

(a) /f;cus of control %?é;z 1967,.Kerckhoff 1974; Otto &

Feathe;méﬁ\lQ ;3 Lefcourt 1976; Phares 1976; Weiner,

Russell & Lornuuz;§978) ’ / , ¥

gself-esteem and .generic self conceptions (Gordon 1972; -
. L f
Rosenberg & Si\vpns 1972 Van Zeyl 1974; #ells & Marwell

~ -

1976) ' k\ " \ﬁ - R . \;‘.

future orientation ‘(Raynor 1974; Rand & Ellis 1974,
Y . [

Lamm,. Schmidt & Trommedorff 1976) N Ry
delay of gf/;ification (Hiller, Rei man & Seagull 1965;

Mischel 1974) o .

competence (White 1959; Smith 1968; Moulton 1974; ‘Veroff
et al. 1975) -

1n£e111gence (sewell‘f,Shah 1967 Duncan et al. 1972:

1

69 105; Atkinson et al, 19763 nowles and Gintils -
7

1976) : | ' ' .

W

‘ . - , . -
f}) risk-preference (Weinscein 1969; Atkinson 1974; Meyer et

‘
-

al, 1976) ' )
(h) intrinsic-extrigsic "motivation' (Deci 1975; Ross'1976)'
, usi, L

“end-values . (Lugptow 1968; Kohn 1969; Kalleberg 1977).

» J A "{
\.. . A
Several features of chis constellation of "ambition's" correlates

&

- ,are worth noting, Like "achievement ambitions," the constellation

Lo

- ’ N
includes phenomena varilously conceptualized as affective, béhavioral,

r
27




and cognitive. Second, the components are ‘taken as <rait-like
dispositions by some and as situationally specific or.malleable by o F
others, Third, elements of the constellation are at times takeg,

as causal sources of ambitions (1.e., intelligence)r~hence to speak

of their development is to speak indirectly of the development of,

B

achievement ambition. Alternately, elements of it are regardedtas
Fe) “

°

correlates, consequences, or even” second-order manifestations of

-

"achievement ambitions." More often, given the organization of
gocial and psychological research, there are mini-theories and bodies

of literature for partiCular concepts (i.e., self-esteem"—-Rosenberg

P
1965; Coopersmith 1967 . Rosenberg’ & Simmons 1972, Wells & Marwell

1976) or a particular element is. drawn into a model or Study in which.

.

achievement roles are at issue (i.e., "fatalismf——Kerckhoff 1974; -

[ [N

self-conceptions"-~Gordog“1972' "creativity" and "conformity"--

Porter 1974, 1976) .

While a single theory has not been advanced to organize the

N
A

constellation and to.explain its relation to "achievement ambitions"

. and their ekpress1on, two perspect1ves, achievement motivation theorv
\ -
and attr1but10n theory, appear to hold some promise. N
b} ~- ‘ )
Achi vement motlvation _theory (see Atkinson.& Birch 1970) offers
3

an explicitX formal framework for conceptualizing achievement behavior,

i . ~. - .

H

particularly in narrowly defined micro-social or‘experimental situations,

r

+ as-a product of psychological (e g..”hotives, competence, future .
1 £ - [ .

orientation) and situational (subjective probabilities for success

N

and -failure at a particular task, one's cognitions ‘about self in

particular situations) determinants (Atkinson et al. 1976),

A !
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For eiamplg, the intellective performanée implied by a score on .
a test of mental ability can be interpreted within the formal
properties of the theory to reflect‘a nonlinedr function of "true"i
ability (the level of performance an individual is cagable of
iéhieving at a task wﬁen'obtimally motivate&) and the resultant
strength of motivation to achieve in the test-taking -situation,
T@e implication of this line of argument is to lend a motivational

. gé.ggll‘gg an aptitudinal interpretation to mental test scores
(Atkinson aqd colleagues are critical of the mental test; movement
on this point (1974:389-410, 1976].) Fufthgr, this expectancy-value
type of theory draws on different psychological and situational

.

) componenrts of the correlates of "ambition" to specify formal relationships’
Y

among them\as-geterminants of aghigvement: In'addition, achievement
motivation research has matured into a sociologically more sophisticated
and complex theory in recent years, expanding to include a larger
scope of "self"icognitions-and attributions and moving from isolated

- experimental episodes to the cumulative achievements %ngendered in .
sustained academic performance and "career-striving" (e.g., Atkinson
& Raynor 1974:367-4i0). i

This is not to proclaim the tradition a panacea. Its procedures,

measures, and specifications have not proven very workable for large-
?

scale survey research. The efgsct of motivation on experimental, ¢

g molecular task performances is still the most effective domain of R
. L 4

' the theory. 1Its ability‘to explain the acquisition of and performance
. ‘ . ’” ‘,

X3 &

.
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. - \
- in competitive roles such as occupations is more limited (e.g.,
L

Duncan et al. 1972:116-155). Measurement, conceptual, and’

interpretational problems seriously challenge the theory (Klinger
- R & McNelly 1969; quwisle'l972“ ﬁeinervet al. 1978). Moreover, the
tradition has a male-sihe and a female-side--being criticized as a

male model of achievement motivation (see Stein & Bailey 1973 for

a review) and resulting in sub-lite%atures and gender-specific motivation
models. On the other hand, sociologists stand to gain by being

- . . ¢
reminded of the multiple determinants of motivation for task performances;

they can 111 afford to ignore the steady output of recent work on

a

how molecular task mot;vation and behavior are cumulative, thus:’

providing an account of the motivational basis foralarger molar -

N ’/‘
achievements (e.g., occupational careers). . / [

One other recent area of research which holds promis for

\ . "‘i -

organizing the larger web of "ambition and it//surrounding constellation

- ”

is attribution theory (Jones, Kanouse, Kelley,/ Nisbett, Valins & °
. /

. Weiner 1971;jarvey, Ickes & Kiddft976, 1978). Attributions .

-

refer to the in which individuals ke about self, others,
a ystematic way/of studying ongoing

»,

and the environment.

M definitions of the situation, the attrib tion perspective assumes
- (a) an individual ,attempts to assign c?uses to the important
instances of his or others' behaviors ‘and seeks information which
permits doing so, and (b) that the assignment of causes is systematic

and bears consequences for subsequent feelings, cognitions, and .
»iy—,g, gt

behaviors (Jones et al. 1971), 1If individuals define role incumbency

s,

and pertormance in terms of success and failure, then causal attributions

.

' . about self, others, and environment in relation to these experienced
Ty * : . A
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or anticipated ou;gfmes should be 1nstrumental~in the formatiqn and
changeof aégievement ambitionsl Weilner (f974) and colleagues have
offered a model of achievement motivation, showing how attributions
about -causality (i.e., abili%y, effort, task difficulty, luch, etc.)
ar; 1ntr1caéely related éo certain achilevement orientations
(expectancy shifts, affective reéctions) and striving'behaviors

(persistencé, respoﬁée rate, choice, intensity of activity). Already

the attribution perspective has been used in the interpretation of

1ntr1nsic—ex;finsic motivation effects (Ross 1976), locus of control

(Weiner 1974y, risk preference (Meyer et al. 1976), self-esteem,

personal fontrol, p€rcelved freedom (;ee Steiner 1970 and Karvey &€
al. 1976 for reviewg); expectancy shifts and expectations for success

‘ and failure (Weiner.1974; Frieze 1975),'ahd for sex-role phenomena
”(see Deaux 1976 for a review). Viewed in this way, ;achievement
ambitions" ;nd‘their psychological correlates are linked thro;gh the
ongo%ng serles of attribytions about'self in relation to the environment

of achievement objects, roles, and role performances.

v
’

, {
Familial Determinants of Achievement Ambitions
o (

One of the most fertile soclological approaches to the study of

-

ambfﬁish and its causes has been throu%h characteristics of the family

Ve

>
of origin and the variations in socialization styles, resource

provision, and the social -iwmfluence which pdrents apply to their
offépring. There 1s no ljck of evidence, particularly at the bivariate

hevel, that social class is associated with socialization practices

‘thought to promote differential achievement and with levels of “ambition."

31
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At the multivariate level, Sewell and Shah (1967) found that
socioeconomic origins, controlling for ability, explain about 10
percent of the variation in coilege plans for a group of Wisconsin
éigh school males. The tendency of ability and socioec&nomic origins
to be pogitivziy correlated accounted for an additional 9 perceqﬁ of
gariation in cSllege pians. Both of these rela;ionships were slightly
stronger for females. A number of studies of students enrolled
in schools in the late 1950s and early 1960s report similar §iﬁdings
(Alexander & Eckland 1974; Hauser 1971), although the sex difference
may havé narrowed for st;denﬁs in the 1970s (Hout and Morgan 1975;
Marini & Greenberger 1976b; Debord, Griffin & Clark 1977). For whites

-qceupational and educational ambitions

re about equally responsive

to the differences in the socloeconomjc origins among vouth. To -
: /

the extent that sex differences are
I8 t .,
a girl s social background is more/closely linked to her educational

. RN
pparent, they suggest that -«

aspirations than to her occupatidnal ambitions (Warlni & Greenbergor

1976a ; Debord, Griffin & Clark 1977), In any case, the reflection

of soclal c}ass in levels of éducationalt and occupational ambition -

. 1s weak to modest (5 =-.25 to .35).

A

Blacks seem to hold avcfﬁge 1uvcls of ambition which are as
high or even higher than those of whites.(for egample,;see Coleman,
Cfmpbell, Hobso;, McPartland, Mood, Wéinfeld(& York 1966; Rosenberg
& Simmons 1972; Hout and Morgan 1975); but there are ther
substantial race differenqes. Whiie white educational and occupa-
7~

t

» e s .
tional ambitdons generally rise acrobs successive grades in
. achool (pafticularly more for boys) (Hauser 1971:108; Kerckhoff
'1974 20; Bosenberg & Simmons 1972 108-109), there is some evidence

< .
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to suggest that occupational ambitions of ‘black students ificrease less
) rapidly\and that their educational ambitions %my actually dgcliné as

»

they matriculate (Rosenberg & Simmons 1972). Moreover, there ‘is fairly

-~

consistent eyidence éhowing the educational and occupational ambitions
of blacks to be much less dependent on LHEir socioeconomi; Qrigins;1
botﬁ socgﬁl background and ability (but not necessarily the inter-
personal and psychplogical degerminants) account for less variation

in black achievement orientations than among white students -(Hout
& Morgan 1975; Portes & Wilson 1976; Kerckhoff & Campbell 1977;

N
Debord, Griffin &\Clark 1977). Some have interpreted the pattern

, s
among blacks as suggesting "unrealistically" high ambitions (vis-a-vis

social background and the occupational handicaps of black color per

se) similar to thosc of perspn§'with extensive "fear of failure."

rl . ’
Others have suggested that the stronger connection between the

. % .
interpersonal, normative influences of the school situatton and the

v

,MZ
‘ambitions of blacks (both in relation to the effects of social backgnoun{w

and to the overall pattern of influence among‘white'étudents) impl%es
that ambition in éhe racial minority is conditioned by the degree

of conformity with white standards for success and definitions of

.

achievement. ) . 4

Multivariate studics—-whicﬁ‘actually specify the determination

hﬁﬂ//—j\\\from social origins to socialization practices, and from parental

influence to ambitions using an adequate 'sample and sound meastres for

the different variable sets--are rare. Among the few, -the lines of

4 >

investigation center around (a) chioeconomic variations in socialization’

styles as determinants of ambition, (b) familial contingencies and

.
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variations. in ambition (birth order, sib size, age at marriage, farm

29

origins, etc:), (c) the matrix of familial and nonfamilial significant
others exerting interpersonal influence on ambitions, and (dfagex-role
socialization and variations in achievement orientations.

¥

Y Prog the first line of inquiry, Kbhﬁ's (1969) research provideé
the most detailed mapping of how particular socialization Etyles
follow from parental values, which in ;urn are modestly dependent
on -particular aspects of- father's occupationai ;ctivity. Fathers

- \
engaged Iin self-directed work (circumscriped by freedom from close
supervision, freedom from routinizétion,and substantivelx cémpiex
work) are more likely to value internal standards for behavior and
less likely to value conformity to external authority. Each of these
orientations is reflected in specific training practices with children,
in the quality of the parent-child relétionship, in the patterns .
of role allocation ameng parenéhv'ahd in the content of role tEaining
within the family. While the direct link of Kohn's hypotheses to
adolescent ;mbition awaits a follow-up of the children in their
adulthood, Mortimer (1973),_&aning on a more restricted but related
set of occupation and sbciaiization variSbles, finds some of the
predicted variations in the c)reer choices of a g;oup of University

of Michigan males. .

. Other strands of research relating socialization styles to
‘ \

b -

achfevement ambition have centered around (a) role.learning per se

(achievement and independence training-—Rosen 1959; Séﬁnzoni 1967;

Tt

, Solomon, Hoolihan, Busse & Parelius 1971), (b) the affective quality

34
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of paspnt-child‘felationships (see Walters & Stinnett 1971 for a‘”

'review: Rosenberg 1965; Furstenberg 1971; Mortimet 1973; Clausen
' - P

. 1974; Ihinger 1977), and (c) the power structure of pareﬁt-child . . .
relationships ("autocratic," "democfggic," "patérnalwmaternal ’ .
d&minance"—-Bowerman.& Elder 1964; Rehberg, Sinclair & Schafer e
1970; Felice 1973} Lueptow 1975). The assessments of relationships
in these bodies ‘of ‘1iterature range from "inconclusive" (Scéﬁ;oni

] -

1966, 1967) to "complex and sometimes conflicting evidence" (Goode

1964) .to containing several "consistent‘and comparatively conclu-
siﬁe‘relationshipsg (Reﬁberg et al.1970). . To that can be added the '
fact Ehat there are many apparent sex differgqces ksee Hoffman‘l§}2 and
Stein & Bailey %973 for.reviews). If there is a. fairly well documentqg
relationshiq,iit is that highér.socioeconomic origins facilitate an ' ¢
affecéive level in the pareét-child relationship which is gonducive
to the types of role learning that gngenéer high ;chiebemént orienta%iops.
But a review of thi; large literature .also ylelds two 1@poftant
qualifications to the generalization. - It fkstz ﬁpon rglativg&y weak
correlatizzg (for\examéle, see Furstenﬁe%g l97iiand Scanzoni 2?67);4
it is not drawn from an expiicit multivariagé chusal frapeworkvéas“

contrasted to @ series of unconnected c lations). With the .

introduction of structural equation models into the socidlogical

) ey . .
literature, a more powerful d v%ge for ‘sorting out complex relationships-
A g

has become available. If socfalization styles (e.g., achievement S,
Y

training pracfices, parent-child relations) are important intervening~ o

)

variables, mediating the impact of socia¥”background op achievement

orientations, then the 1ncorporation-6f the multiple hypotheses

. e, . ZL ‘ | !
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from thls literature into an explicit multivariate causal*framewozi

~

\
would serve to better document the various claims of simultaneous

fluences thaé have been made. Anderson and Evans (l97§) illustrates

L » .

this design. Their model gpecifies a causal sequenhé from father's ~

- N .

education and respondent's gender to achievement and independence -
- & : .

training, to (sequentially) the respondent's sense of "activism—

S
mastery,!' "self-concept’ and "academic achievement" scores. The

o
&,
latter two variables are Specifieq in a nonrecursive (symmetrical,

-

two-way causal) relationship. While their sample size and several
egtimation idiosyncracies (Fink & Stoyandff 1977)2 dast doubt upon
the substantive findings, they do not detract from the léudéble

strategy of specifying family ‘socialization-"ambition" hxpotheées

L

in an explicit multivariate framework.

v
<

Familial Contingencies -

-

Other family-related factors in "ambition" whicﬁfhave received

-

consideration include birth order, number of siblings, farm origins;
ethnicity, religion, marriaéé plad’: and éroken homes. f;e%elis
some‘evidcnce Ehatﬂfirst-bdrn children hold higher achievement
ambitions (Elder 1962; Rosen 19645 see Sampson 1965 fof Afreview).

. But the relationship has not been consistently replic;teé (Miller &
Maruyama 1976); the designation of birth order. is amBiguoys

(Adams 1972;r§chooler 1972), and.socialization exp}gnations have

not hgen sy;tematic;lly used to reconcile empirical difﬁééences

<l

(see Elder 1968a for a critique). On the other hand, farm origins N
' i

y L . ™
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and the number of siblings have been shown to directly or indirectly
. ® -~ °

- depress acHievément:ambiéions (Sewell & Orenstein 1965; Sewell
et al. l§70; Nelson & Simpkiné 1973). More recenf_multi&a;igte

4 “specifications have suggested that the negative eéffect of a lafge_ .

»

.sibship on aspirations arises because the parents of many children
are léss encouraging of "am5£tious" educaéional)and occupational
y :goals (Hauser l9j1; Kerckhokf 1974). The latter expianation applies
to white, But not to biack families (Hout & Morgan 1975). The bhlk
¢ of the évidence on religious v;riations in aspirations shows no ‘
consistent size;ble pattérn (Eldér 1962; Greeley 1963y Feéz;erman
1971 ; Duncan & Featherman 1973; compare Rhodes and Nam 1970 and
- Schuman 1971).‘ Bayer (1969) has shown that plans for early marriage
depiess educational aspirations modestly, espéciallf\ﬁd?'females.

’. ‘But actual age at marriage appears to mediate little of the effect
aspirations have on eventual attainmenﬁs (see Call & Otto 1977).
?1nally, ethnicity (when éxémine& in a multivariate frameworkqwhiché

, )ncludes conFrols for socioeconomic origins) ;;es not seem to prod&ée
very large n;t variations in.achievement orientétions among European
ethnics (Feathermad‘l971; Duncan & Featherman 1973). On the other

hgn;, the effects of specific heritage on achievement orientations
amopg "new" immigrant groups from Latim-America (Mexican, Puerto Rican)
» and Asig (see Felice 1973; TenHouten,.Lee, Kendall & Gordon 1971;
. Heller 1971; an§ several of the studies reporged in Picou and- ‘,,
Campbell 1975) héve yet ta be thoroughly assessed. Detailed
studies with the necessary matrix of measures for regional or
national probability samples an& with- sufficlently large subsamples

are not yet available,
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/// The Matrix of Significanchtters
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~

-

Another- fruitful sociological approach ‘to the explanation of.
diffetenciai "ambicion! has been to assess the gogl-specific influence
that parents, teachers, and peers (as "significant others“) exert

on one's aspirations.’ The distinctive features of this approach
N '

include the use of more soecific'c9ncepts of achieveﬁent’orien;ation
(educational’ and occypational aspirations, plans, etc.) in assessing
the segmented interoersonal influence that "significant others" have
on one's achievement attitudes. This approach has proven tractaole
in survey research, ,and perhaps for this reason interpersonal irfluence

A) t
of "significant others' has been shown to be one of the more potent

3

determinants of ambition.
’From a tole perspective, ‘the theoretical rationale for focusing

on "significant others' springS'ftom (a).reference group theory,

particularly the comparative and normative influence functions of "

selecteg,indiV1duals and groups (KeIIEy 1952; Kemper 1968), and (b)
&

from-Mead's (1934) and others' ‘(e. g., Sulli&aﬁ 1940) notions of how

/

the se%f emerges from the communicated information from others.

Literally then, the sources of one's attitudes about self in relation

9. \ <,~‘

to competitive roles depend closely on the role-phenomena he or she

is exposed to and the definitlon of the situation that others provide.
L J

Haller and Woelfel (1969, 1972; Woelfel & Haller-1971) have summarized

this literature and restated the two modes of-interpersonal influence

which "significant others" proffer. First, they influerce ego's

s

aspirations by serving as points of comparison--as examples--modelling

[y »
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roles dhd role pefformances. Second, through the explicit encouragement
~ and discouragement of ego's behavior they provide, through the expectations

]

‘for ego which others hold and communicate, they define normatively
Al ¢ e g

-

appropriate roles, role objects, and performances.,
. The research literature reflects a number 'of variations: (a)

ia objects (edycaﬁion and occupation being the most prominent); (b).
L} * .

in modes of influence ("peers college plans" as an example of modelling
; - . 4

influence vs. parents' and teachers' encouragement as direct normative t

influence); (c) in the specificity of others to ego (role-categorica{,

such as parents, teachers, peers, réIEiives; or, person-specific, ;7?
~

S
where influence is actually measured for each of one's specific

others); (d) in the use of perceived vs. actual measures of influence =

(i.e., using ego's report of ‘the influence others exert or measuring
/ . e

others' exemplifications (modelling) and expectations (defining) from.

the influence source.3 By cross~classifying these variations, one

obtains a sense not only of the variety of ways of stgﬁying,significant

[y

- others' influence but also of the .conceptual and measurement variations
P
P .

underlying empirical differences in the literature (see Spenner 1974

for a more detalled review). Bearing these distinctions in mind, we

'

find the evidence fairly consistent ,on several points.

Several studies of person~specific "significant others" (persons

* by name) for educational and occupational aspirations show most high e

-

school adolescents draw on five to tem others for information, with

/"'* . g -
a moreé restricteg set¢pf two ‘or three individuals who are very
: >

v .

Y
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influential (Haller & Woelfel 1972; Curry et al. 1976). S

i -
f R
. . N

More inFortant, parents, other relatives and peer friends, and )

teachers and guidance counselors (in that order) emerge as the most /t$

freQuentﬂy mentioned catepbries of, others consulted by adolescents -

- in settiﬂg their "ambitgéns." This supports the use of role-categorical .o
measures Eound in most Studies (see, for example, Sewell & Hauser 197iénd

Alexander, Etkland & Gﬁiffin 1975). Parents and peers emerge as the

strongest sources\of influence on status aspirations for education .

~ and occupation (Kandel & Lesser 1969, 1972; Haller & Woelfel 1972;. . .

A Williams 1972; Aléxanden Eckland & Griffin 1975; Sewell & Hauser

1

1975; Curty et al, 1976). While aubject to further réplication, - e

)

available evidence sﬁggesCS that pg:ents are relatively more important

. as "definers" (providing encouragement, stressing college, providing .

v information about occupations) while peers serve both as "models" :
d

. , X 5 \
, and "definers." Teachers, guidance counselors, and other adult
friends and acq?aintances pronide\e&ucacional and occupational models .
(see Haller & Woelfel 1969, 1973sand Curry et al. 1976, 1977 for race
and sex variations; and\?ioou & Carter 19764for:community of origin LT @b

variations).
[ 1] B .t "
Substantively, the "status'attainment approach to socilal
, mobility‘research provides a picture of the relative ;mportance of

these and other selected determinants of educational and occupational

<0 \




)
aspirations. The encouragement of one's pdrents and the plans of -~

&\ \ “one's peers appear to shape'fambitions" more directly and with greater
impact than any ofher source. -Their effects are stronger than the
direct influence of one's scholastic aptitude or pre;ious academic
achievement, and much stronger than any direcg influence from one's
soclal origins per se. Rather, the aspirational influences of others
(along.;ith'aptitude and academic achievement;.gbpear to'mediage
the larger portion of the effect'of one's social origins on aspiratio;s
(Kerckhoff 1974; Alexander, Ecklénd & Griffin 1975; Sewell & Hauser

p 18753 Debord, Griffin & Clark 1977; Otto & Alwin 1977). ' Significent

others' influences torrelate more strongly with educational ambiflsns

than with occupationalenes, but most studies hav; used educatior-

‘ }J/( specific measures of interpersorfal influence. -

Impacts of signifigant dthers show a complex pattern when viewed

- by gender and race. For white“femalegz the influences oé parents
and peers still appear as the most direct detefminants of educ;t%onal
"ambitions." But for white female occupational aspirations, and even’

more so for black adolescents, the social psychological influences .

: from others are weaker determinants of ambitions as.compared to'whité-
males. Ihis‘pattern is eméedded within the known race and sex
diffe;ences in socioeconomic and ability determinants of aspirations
(see Hauser 19713 Carier 1972; williams,1972; Alexander & Eckland
1974 § Porter, 1974, 1576; Hout & Morgan 19}5; Debord, Griffin & Clark

1977 ; Kerckhoff & Campbell 1977). The,state of the evidence from - T

'\Q other countries on the efficacy of interpersonal determinants of

©

- o L
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agsplrations is quite mixed// From several western industrialized g
societies cgmparable findings are reported. (Pavalko & Bishop 1966;
Eﬁidel & Lesser 1972 Uilliams 19723 Schwarzweller &-Lyson 1974).
Where ' sponsored mobility" seems to be more prevalent than "contest
‘mobility" (Yuchtman & Samuel 1975), or in third-world nations
(Hansen & Haller 1973; compare Spencer 1976), the U.S. findings for
the effect of significant others on aspirations are equivocal,

Other research which examines the influence of significant
others has included (a) assessing the reciprocal kinds of Anfluence
peers exert on one another (Duncan, Haller & Portes 1968 ; Hout d
Morgan 1975), (b) attempting to chart the effects of cross-—sex
(Michaels ‘& McCullocih 1975) and cross-race influences on performance

"~ expectations {Entwisle & Webster 1974), (c) and investigating others
5 in the significant other matrix (e.g., guidance couqselors [Rehberg
& Hotchkiss 1972], girl.friends [Otto 1977] and teachers [see
Persell 1977 for a review of this literature]). While the student-
Lteacher relationship as a complex one,?%ecent evidence suggests that
teachers' influence on aspirations is- generally small when compared
to that of parents and peers (Sewell & Hauser 1975; Alexander,
‘h~\"Eckland & Grigﬁfn 1975). To tWi extent teachers mold achievement
ambitions, they appear to do so without regard for a child's social

background (see Williams 1976 for a review; compare Rist 1970.and
Rosenthal & Jacobson 1968)., Finally, student amhitions may actually
exert a greater idfluence on teacher expectations' than vice versa

(Nolle 1973 ; Williams 1975){
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While the significant other approach has been fruitful, severdl s

issues remain unresolved. To the extent that significant others are

~ attitude-specific and communicate their influence in one way as

o ‘ . . \
opposed to another then these variations need-to be reflected in the

measurement\of interpersonal influence. A full mapping of who (of

one's others) is important ¥or which achievement attitudes and in what

)

fashion (i.e., normative or modelling influence) has yet to be reported.

Second, given a set of significant others who communicate fnformation

to an individual about his or her future roles, how does the individual

;)’—" .
go ahout accepting, rejecting, and combining the informational inputs
in the formation of achievement attitudes? While the investigation
of these topics is* much prégedented in other areas\of social psychology
- " 2

(see,’for exnmple, Woelfel 1975 or the seemingly unrelated séﬁﬁies

of status expectation states theory /for task-oriented groups by

Berger, Fisek, Norman & Zelditch 1977; Webster, -Roberts & Sobieszek

1972; and Webster & Sobieszek 1974), they have yet to recefve sys-

tematic attention in the study of achievement ambitions.

{

School-related Determinants of Ambitions

>

The thesis that high schools, as social "contexts" for achievement,

exert a unique effect on "ambitione," apart form individual-level
© 4 vt

variables, has been a popular one (see Hauser 1971 and qun & Anderson

1974 for reviews). The proposed school “contexts" have. included ,

socioeconomic composition, neighborhood ;tatus, ability composition
‘ 3

(or "frogpond" effects), and other variants of educational "climates"
o
(Sewell & Armer 19663 McDill, Rigsby & Mevers 1969, Hauser 1969, 1971,
MEDill & Rigsby 1973 Sewell & Alwin

1974° Mever 19703 Nelson 1972 Alexander & Eckland 1975; Hauser,/\

’
+ ,
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1976; Alwin & Otto.1977). Most of the recent stﬁdieg have restricted

their attention to high school students' educational aspirations,

[

the positive contextual effects of a school's sociceconomie level,

and the negative effects of the school’s ability composition. So
for example, in combining the two, Meyer (1970) suggests that the
effect of abilisy composition on college plans suppreésses the positive

-

b 4 ) . .
impact of school socioeconomic resources, leaving no bverall impact

\\\\% of "context." . . ,
' v . |

o=

When examined in an appropriate analytical model (Hauser 1971,
Alwin 1976), the arguments for strong contextual influences on
"amgition" and achievement generally imply differences in,the‘
strengthg{of relationship between achievement orientations and
individual-level variables, depending upon kind of séhool context.
Hauser ét al. (1976; also see Alexander & Eckland 1975) have conducted .
) one of the m;re thorough sqarghes for such interaction effects,
using an analysis of covariance model. This‘ineluded the fir;t-order
interactions of high school by sex, ability,<socioec6nomic background, N \
/;; “high gchool rank, significant others infiuence;Acolleéé pians.and ’ v
occupationﬁl aspirations. "Of the 31 tests-for statistical interaction ‘
odiy one was nominaily significant. Moreover, the suppressor effect |
i -4f? of average hggh school rank (Meyer?1970, Nelson 1972) gielded\a.
séglistically‘1nsign1ficant contributioP of 1-2 percent to the
explained variation in eéucational and occupational aséirations. ' ‘
Additivc‘effects of abilityvcontgxts across schools on studgntsv
ambitions appear'to be larger, but' they stil} do fot exceed the

effect of corresponding individual-level variables. Neither do they

w7
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y
always.operate %n the hypothesized fashion.(see Alwin & Otto 1977).
It is fair to conclude that a sociologically significant effect of
schools per se on achievement aSpirations has yet to be demonstrated,
apart from any effects of individual-~level characteristics.4
Several other context-like theses should be noted. First, a
number of argumefits have been made about the relationship between
~ racial composition in schools or neighborhoods (segregation,
integration, and more recently, the effedéts of forced and voluntary
busing) and aspirations (see Spady 1976:205-212 for a review, also
see St. John 19663 Armor 1967; Crain & Weisman 1972; Rosenberg &
Simmons 1972; Falk & Cosby 1975; Rosenberg 1975). Thig, relationship

<

is a complex one, and\sufficient evidence from sound research designs

is not yetjavailable.  Second, there is some evidence that aspirations

are more modest among persons from small communities (Sewell & Orenstein

1965; Sewell. et al. 1970) and among persons reared in

e . the South iColeman et al. 1966; Crain & Weisman 1972). But thé net
effects,lfﬁasmuch as they can be discerned from the literature, are
small and mainly reflect a contrast in farm-nonfarm origins. Finally,
several investigators have drawn on Turner's (1960) noticn of "sponsored
vs. contest' mobility to explain race differences (Porter 1974, 1976),

institutional context differences (Yuchtman &fsﬁanel 1975), and

apparent societal differences in aspirations and their determinants

o .
(Van Zeyl 1974). wWhile perhaps an insightful distinction for some
' purposes, no study could be 'located in which "contest vs. sponsored"
. .
Y
- ¢
:' ¢
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mobility received explicit amalytical treatment vis-a-vis ambition

(i.e., measured or incorporated into an estimation procedure), altﬁough

’

the Yuchtman and Samuel (1975) study probably comes closest.

7
.//
4

SEX ROLES AND AMBITION

~ P

f#
The relevance of sex roles for achievement phenomena has been,
&

amply documented (Hoffman 1972; Hochschild 1973; Komarovsky .1973;

" Stein & Bailey 1973; 0'Leary 197;; Lipman-Blumen é ?ickamyer 1975;
Meeker & Weitzel-O'Neill 1977). From the standpoint of determinants
of "ambition”™ the issues cenéer around childhood experiences and:

" the kendei-specific socialization of achievement omientétions, the

comparability- of motivational dynamics for females and males; and

ultimateiy, the éompatabilities of sex-role norms with those norms

{

appropriate to the sedueifiai roles of student, spouse, parent, and
. : h

worker over the course of the life cycle.

From infancy, children experience a sqﬁfdifferentiated world.

"

This gs the case in the way boys and .girls are physically*handled

(Mosé f§67x and in the play objects and activities to which.they are
directe&g(Kagan & Moss 1962). ° The images and models they see in ‘
books _and-other media are sex-stereotyped (passive, dependent, or
altogether qbsent in achievement activities“for girls; activ;,‘
eﬁ?loring, and independent for boys; Weitzman,'Eiflei, Hokada &
Ross 1972 and Chafetz 1974), as are the valufs and behaviors that

their parents define as most desirable (for boys, that they be inter-

ested in how and why things ‘happen, that they be hﬁnest and try hard

'




-
< °

to succéed; for girls,‘that they be neat and clean, and "act as

-girIs should"; Kohn-1969:52-56). While much of the evidence, again,

in childhood to be associated with ach}eﬁement\pehaviors in adoYes-
.cence, (Kagan & Moss';962; Katkovsky, Crandall & Good 1967; Crandall
& éatgle 1970). Moderate levels of parental warmth and ;urturance,
along with modé¥ate permissiveaess (rather than restrictiveness) in
the i?position of rules, were instrumental in fagllitating high |

achievement orientations and behévior fpr femaieg>(Stein‘& Bailéy

1973 provide a summary of 2?18 iiteratufq). On the other hand, -.

)
"femipinity" was associated with very high levels of parental nur-

turance and protectivenessxduring ehilﬂhbod, and "passivity" with
parental restrictiveness., Thus, the typical or'"stereo;ypical"

interactional paftern between'pare;ts and girls which yiq&fedaﬁhe
common "traits" of "passivity" and /'femininity" were less salient

for or in opposition to the relational practices which\(statisticglly)

led to "::3}tlon" in, females in ado}escence. The seeds of pbssible

role conflict and strain in later adolescence and early adulthood

appeir well sown in childhood. Hoffman draws ‘together the various

o

themes in the follbwing set of hypotheseg: ) o

\

Since the little girl has (a) 'less encouragement for independence,
(b) more parentpl brotectiveness, (c) less cognitive and social
pressure for egfﬁblishing an identity separate from the mother,

and (d) less mother-child-conflict Which hiﬁhlights this

' ¢ 5
) separation, she engages in less independent exploratf%ﬁ of her

4
-

environment. ‘As°u result she does not devefapngiills in.

coping with hér environment nor confidence in hﬁf ability

47, 7




to do so [1972:147].

Whiie this theory has its eyidential base more in the H}ts and
piecés of many different studigs rather than in any single, unifying
one, one of the more‘;onsistent sex diffegences in achievepent-related
charaéteristics has been ;n:woﬁen's self-confidence in achievement
situations (i.e., as indexed by performance expectations, self-

evaluations and attributions of ability, and- evaluations of a just=

completed performanée [Maccoby & Jacklin 1974; Deaux 1976; Lenney 1977]).
. - N . ' .
Hoffman goes on to hypothesize that this syndrome results in the "all
pervasive affiliative need ip women, " ‘

Not unlike the more -classic '"task-instrumental” vs. '"social-

w

\ .
expressive" distinction for interpersonal behavior in task groups,

N 14

. others writing before Hoffman have proposed a unique "affiliative"

/

motivational dynamic for women. géandall (1963) suggests thaf‘girls'

achievement strivings are directg/d toward ?xternwcial tewards
. % 4,

. / , .
(social approval) while boys hold orientations and perform on the

basis of satisfaction de;ived,in meeting internal standards for

-

performance. Veroff (1969) hypothesizés that achievement motivation
) . J

for females is directed to|external social cues and rewards (i.e:,

3 . -
his social comparison motivation; also see Smith 1968:304-311). 1In

A detailed’review oé literature on the topic, Stein and Bailey (1973)
take the different versions of the ﬁypothesis to task, oéfering an
explanétion which appears equally consistent with the evidence.
Within a role theoretic’perspggéive, thelr argument disavows some .
special motivational (viz., affiliative) coqpléx for females.

Instead, they suggest that female achievement orientations are

v
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directed toward acti&ities and life domains which are no%mativel;‘
“appropriate." Like males, females execute their roles in réfétiop to
internal standards for'excellenée~;bgt the content sf the roles, the'
domains selected as "appropriate" for achievement, frequently involve
socilal and 1;terpersonal skills. Meeker a;d Weltzel-0'Neill (1977)

have recently made a related argument for sex roles and behavior in |,

task-onNlented groups. -
[td ‘ -

This interpretation provides continuity for a number of themes

in the literature. It appears that females hold lower expectancies

(subjective probabilities of success) across a number of "Qasculine"
échievement arenas (C@randall 196?; Sewell 1971; Stein & Bailey 12ﬂ3;
Marini & Greenberger .1976a, 1976b). Moreover, differences in "self«
confidence' between the sexes may be quite situatioral in their

-. A . . v
D X

7 manifestations. When the achievement situation is one in which
/ : ' . >

females. excel or one which is stereotypically feminine (i.e., verbal & -
abilities {Maccoby & Jacklin 1974}, interpersonal perceptiveness

{Bem 1974]), Lenney (1977) finds the fundamental self-confidence .

Y ' -
differences between males and females to be 1nconsequentia1. That is, )
stepping out of the/g aditional female domains carries with it role

conflic7/or sthess g;bmarovsky 1946; Klemmack & Edwards 1973) lower -

. .Y .

expectghcies for ﬂ%&SQSS» lower self-confidence and greﬁ;er anxiety—-‘

-

if for—nv“ﬁfﬁgg re?@én.than the differential opportunities to "practice' .. .
and role-learn ELatmgrl afforded the sexes in pre-adult socialization
(Maccoby 1966). Thuég rather than a separate motivational dynamic

or universally lower self-confidence gMaccoby & J&kklin 1974) female

"ambition" (indeed, the male/female difference) can just as well be

49 ‘ L
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based upon self attributions in different social situatigns (Deabx.
1976) or upon performance reactions to that which is normatively

proscribed and prescribed for each gender. *

In summary, one of the more prominent ways in which internalized

sex-roles shape achievement "ambition" is tZiiugh the seg'of su%jective

expectancies for success in achievement situations (see Berger- et al.

1977 for a related discussion from the standpoint of diggtSe stat3§}
/n/ N )

characteristicg). Attribution research provides a set of hypotheses

explaining how sex-specific expectancies are maintained éhrougﬁ the

causal inferences individuals make in accounting for thei% own

performances and those of others. -It is not difficult to see fiow

* dchievement orientations, through expectancy-value formulations, are
: 4

\
intricately related to attributionally-governed role expeétancies.

Given an initial expectation that males are usyally more competent

A

»at a competitive achievement task than females (see Btbvefﬁan Vogel,

¥
Broverman, Clarkson & Rosenkrantz 1972 for evidence on the popularity
} - P
of this belief), several studies have shown that there foll?ws%a

3

sequence‘of internal "reasoning" (attribution) about the basis ofé

. .
one's own and others successes and failures. Where outcomes are

in line with initial expectations, stable internal attributes h

\e..,.

g
as high or low ability) will be selected as the "cause 5, on - the other

hand, temporary '"causes" internal to the‘individual ("effort,"

*e

"motivatién") and external ones ("luck") will be used o account

. ) ’ . . 5
‘for discrepancles between -outcomes and 1nifiaz\expectatipns.

' . [ B
S ~
<« Thus, success at the achievement task by a male is attributed to

t

high ability, while success by a female at the same task is more lisely

.
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~

to be attributed to greater effort, luck, or an "easier" task (Deaux
& Emswillef 1974; Feldman~Summers & Kiesler 1974%), So, too, for
failure--for males, as due to a temporary cause or aberration such as

bad luck or the extreme difficulty of the task (since the faillure
~ .
outcome violates\initial expectancy); female failure is more likely

seen as indicative-of a stable cause (low ability), since the
. <Y . g
achievement outcome 1is in keeping with the initial sex-based
4

expectancy, Feather and Simon (1975) have demonstrated both of

these classes of reactions to success and failure using reactions

P

to performances by hypothetical males and females in traditidnally
. ‘ \./'

-male and fgmale occupations. Moreover, the initial eJidencé from this
~}ine of research suggests that these'patterqs of attributions are
characteristic both of actors accounting for their own pérformanpes
and of the inferences others makéﬁin observing interaction (see )
Deaux 1976:338-347 for a review).
Wheﬂ initial expectations for task performances by males ani ,

females do not differ, the attributional patterns in the way female
~ ' ) - ,

and male actors account' for their perforq‘sce are no different

-(McMahan 1973). However, when the initial expectations ‘for differential

performance are disconfirmed (success by fema$;s}~and are aftributed

to temporary factg;s, Ehere is 1little basis for either actors or
) ' A

observerd to seriously revise their assumptions. To the extent that
female achievement orilentations are sex-role based, one might conclude

thatéghey will only-approximate the male pattern when the mitigating

-

effects of convEntioﬁh ttributions about achilevement are breeched

4

or reformulated.
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In still more general ways, sex-role socialization apparently
channels the expression of achievement "ambition" (French & Les§ér
For, exapple, Peplau (19%9)

finds for a group of college-aged women that Horfier's fear—of-success

measure 1is not associated with sex-rol ientation (viz., traditional

-

vg. liberal), career aspirat;oﬁ§5 SAT scores, college grades, self-

~ . ’
ratings of ability, or performance ¢n a laboratory achievement task.
{

On the other hand, sex-role "traditionalism" was associated with
lower SAT scores, lower career aspirations, and lower self-evaluations

of ability. As a whole, the culturally baéed sex-role explanations

for variations in achievement "ambitions' appear more efficacious than
. : -

intrapsychic ones (i.e.4 affiliation motivation or a fear-of-success

-

motive) (Monahan et al. 1974) in that they qccdhmodate the ways in whicH

the prevailing opportunity structure and soclalization patterns serve
as indirect determinants of achievement "ambition" for the two sexes.

Sex-role orientatiowm denotes not on}y the learning qf unique roles
but also the adaptability to multiple or different role arenas.

.

Consistent with this idea, Bem (1974, 1975) and Spence and colleaguég
(Spence, Helmreich & Stapp 1975%\suggest that "m;sculinity" and
"feminity" are separate characteristics of sex roles rather than
opposite ends of a single continuum. While subjeé; to muth further
scrutiny,.some of their initial ‘evidence shows the two dimensions to
be positively correlated, with.males and females sqoriﬁg high-on

both having higher levels/of self~esFeem and (by indirect evidence)

greater adaptability to multiple roles. The linkage of role adapti-
bility to differential "ambition" and achievement is left implicit

in this work. ' .

" ~N
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Since mothers are primary agents for the socialization of children’

!

into "appropriate sej roles," their participation in the labor force

O

and career orientations are thought to influence their daughters'

.

achievement ambitions. Daughters of working mothers appear to hold
higher, career aspirations, more egalitarién sex-role attitudes and a
higher evaluation of female competence (Banducci 1967; Tangri 1972;

Angrist & Almquist 1975), Yet the exact mechanisms through which

mother's employment affects daughter (or son) arg not that well understood
14

(1.e., through modelling or via different interactidn, child-rearing,$
and supervision in the home relative to nonemployed mothers; Hoffman

1974 provides a critical survey of the lite;éture on these points).

A recent study by Macke and‘MorgaF (1977) make§ one of the few
-\.— rp
attempts to conceptually distinguish the different ways in which
maternal employment might co::/jy bear on the "work orientations" (see

below) of black and white hi school girls, (Since much of the research

in this area is restricted to white middle-class families or to females

=

attending college, their study is an exception.) They distinguish

the positive and negative modelling effects of mother's employment

.(oppoéite signed effects of a dummy variable for mother's employment L

gstatus) from the likely norhmative influence of mothers through both

'

her sex-role "traditionality" score and the style of interaction with

the daughter. The authors attempt to separate adolescent work

orientation from "ambition" (as those not work-oriented are not necessarily

- ¢ - ~

lower in ambition--possibly pursuing their ambitions vicariouslyh through

<

.
=~ - £

\
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, . . ,
marriage and: husband's activities) although it is 53: clear how

successful .they were. The dependent variable, "work orientation,"

was how early a girl-plans to work in the life of her prospective P

’

children. They hypotqsfized that much of the influence of mother

—_

on daughter's "work orientation" would be conditional on dther
- A
characteristics of mother (e.g., the status of the mother's occupation,

the “amount of interaction). They found little support for an hypothesis

~
¥ <

of unconditionals positive modelling. For black mdthers in blue~collar
z .

-~

occupations, the modelling was of a negative variety, with da?§hteg
wanting a more rewarding career--moreso if mother was blue-collar than
whigercollag. In.genera;, much of the effect of mother's employmen{
on daughter's work orientation was non-additive. For. example, when

mother worked but held "traditional vigws about sex roles, daughters

more typically espoused a more posit%ye orientation toward vork,

v ’

Girls with non-employed mothers showed a lower work orientation only

—— *

if mother wag sex-role "traditional” and there was high mother-daughter

1nteraction} The important point here is Ahat working mothers as

B

models to be emulategd.are not sufficie stimull for their daughter's’
. N ’ -~
career orientatioS;;and "ambition."” 7The process appears more complex—-

conditional on othé} characteristics of both mother and daughter,

s

Pertinent to role'efperiences across generations., a number of
studies have examined mother's employment in relation to the sex- —

typicality of daughter's career orientation (Douvan & Adelson 1966 ;

Tangri 1972; Klemmack & Edwards 19733 Cardascia & Morgan 19743 Angrist

. . LY
& Almqu%st 19753 Tully, Stephan & Chance 1976). Inkfr?quently cited studies,

’




Tangri (1969, 1972) found mother's employment status and the percent 3
. : . N ° ) M merr——’
men in mother's occupation (termed, the extent of "role innovation")

to be the best predictors of sex-role "innovation" in daughﬁer's
£ . ’
career-cholce (among 200 seniors at the University of Michigan), '

Tangri's data and arguments are not always consistent, but she presents

a heuristic typology for the socialization of role innovation (1972:

192-196). In it, mother's employm;:- status and level of education
< - -

are proposed as the two critical components.
Analogous to the "mobility through marriage" hypothesis ‘(see

Chase 1975) are several arguments which suggest that. adolescent
: }
women's ambitions are vicarlously satisfied through the achievements of

.

\ i
their future husband and children. So, Turner (1964b) suggests that
men pursue thgir material (extrinsic) and eminence (intrinsic) amoicioﬁé-
more directly, while women pursue their material ambitions primarily

tﬁ}ough husband's attainments and their intrinsic ambitions through

education and their own careers. The idea that women's~achievement

orientations are in part fugaeled through future husband's anticipated

activities retains some curreny (Psathas 1968; Lipman-Blumen 1973,

Tangri 1974), . . N

\__/

SOCIQECONOMIC AND RELATED CONSEQUENCES OF AMBITION
. -

Do achievement ambitions, particularly those crystallized by

>

adoloscence, play a role in the differential scholastic and

occupational achievements of adulthood? *In this section, four

kinds of role residing and performaoce are. at issue: (a) school

5 s - ' R
.
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performance (more akin to sociological interest--academic purformance
over a semester or several years rather than a single course grade or

_performance score on a single intellective tas®); (b). ultimate
3 ’

educational attainment as }ndexed by highest grade completed; (é)

.

thgﬁgﬁgatus" and type of occupation im the early career; and (d)

- the economic rewards associated with roles (earnings, wage rates), =
Y

Thi; section is restricted to a review of studies which meet
several methodological desiderata for bringing edidende/;o bear on
the ambition-achi@veﬁent linkage, Most important, a study must be
longitudinal with the measurement of "ambition” taken prior to the
performance or attainment. Without this tempdral feature to underlying'

. \
study designs, ambitions as causes or consequences of achievements

-

cannot be sorted out, even at a very crude level. Even with panel
1

data the inference is still a complicated one (Duncan 1969).

Addition?lly, studies with reasonably sized samples, sound measures, -
and minimally adequate background and ability controls in a multivar}ate

framework are given greater attention. Few studies meet the full set

of requirements.

‘School Performance ;

Many sthies which link "ambition" to academic performance rely

(S
upon synchronic data on high school rank, test scores, grade point

‘average, and aspirations (for example, Rosen 1956; flder 1962; Houts

& Entwisle 1968; Guggenheim 1969; Felice-1973; Anderson & Evans 1976).°

-« 2
. Some researchers assume a causal ordering in which scholastic

performance is one of a4 series of antecedents of aspirations (Gordon ¢




/EE// . -
1972 Sewell & Hauser 1975; 6::0 & Haller 1978). Others interpret -
the correlations to imply the opposite causal ordering, with perforﬁance IR
measures as dependent upon "ambition" (Porter 1974, 19763 Anderson &'
.:A ‘Evans‘i976). Sucg synchronic evidence does not "prove" that "ambition"
causes level of a?ademit performance or vice versa, particularly in
view of the likgly\conflacion of performance and "amgicion" at any
given timek:’ '
There ;re a number of studies from the achievement motivation
tradition with rquisit; designs which permit causal inference, b;t
the deﬁendent outcomes have fzrgely been molééula; intellective task§
(anagéams, ﬁigit or symbol manipulation, grade in a coﬁrse Jr on a
ingle test). Gener:lly, these studies show that high achievement
~ ‘andencies do facilitate higher performance levels--more so when there
is a perceived instrumental or contingent link bEtwe;n a'particular
‘unic‘outCOme and a larger seg of outcomes (e.g., Atkinson & Raynor 1974,
} - particularly Sectiég,IIT on "Motivation and Performance" and,also the
-~ 8tudles réprinteq:there by Karabenick & Youssef;' Raynor, Atkinson &

Brown; Raynor; "and, Raynor & Rubin). Yet these studies rarely are

‘based on a noncollege population or employ controls for socioceconomic / T

¢
A

’ ~ \
background. '~ There are ‘even fewer studies %n the tradition which focus A
. \ . -

’ on more cumulative, academic achievements. Entwisle (1972) has
B . reviewed many of these, noting how they can be interpreted in a number B

of ways, Since then, Atkinson et al. k1976) report ,/

* séveral unpublished studies showing the predictged mean differences in
A .

-
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-~

high ‘school GPA for several small samples of California boys; when

[y

crogss~classified by resultant achievement motivation and mental maturity
test scores (taken when they were in the sixth or ninth grades).

There were no other reported controls for social bagkground. Entwisle

4

(1972:389) has argued that the few positive rel;tionships between

motivation and academic performance may as well be explained by
ability or verbal productivity (fluency): On the other hand Atkinson

and colleagues (1976) believe that the cumulative effects of small

~

differences in motivation may eventually lead to a long-term growth in

ability——much more apparent later in life than earlier, In pointing to
s _ .
a web-of interactions, it is suggested (Atkinson & Raynor 1974:217)

that the solution to unravelling the complex relationship lies in the

T

interaction between the nature of the task, motives of the individual,

and the incentive character of the work situation., 1Issues surrounding

!
the functional form among these relationships aside, the agnostic

reader of this literature will find the claim that some global tendency

to achieve substantially fixes academic performancefacross the school

- n

» -

years to be somewhat overstated' at worst, it is without compelling

\ empirical support in -heterogeneous populations. -

What can be said about the net causal 1mpact of more obJectJVor

)

goal-specific 'ambitions" on scholastic performance (e 8+, test scores, '

grade point average)? Educational plans or aspirations are the most

common "ambition" measures taken to determine subsequent school

perfornancz. Evidence from three bodies of data which had the

srequired timing of measures and approached the other methodological

criteria indicates that the effect is guite small \ :
i

s
3 R
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In a sample of several thousand male and female high school
students in Ontario, Wiliiamé (1972, 19763 has estimeted seQeraL
muitivariate models which relate educational "ambitions" to
grades and test scores for subsequent school years. Under
controls .for abilicy, socioeconomic backgronnf, and prior
academic achievement, the net effectkof educational ambitions

on academic performance (between a semester and two years ’
later) was feund to be very small--standardizeé=regression .

coefficients (B) less than .10 or statistically nonsignificant.

This was the case
]

(1976); less than Bf.lS in the other’(1972).
for both males and femmles.
From a national¥sample of 1955 U.S. high school sophomores, (some
1130 females and 947-males) Alexander and-Eckland (1974).report
simiiar findings.
an? prior'ctass standing, sophomore edﬁéétional ambitions (college
plans) nad a very small (B=.03) net effect on senior class
standing (quintile ranking from school records) for the totel
sample. The senigf standing equaticn did contain a significant
1nteraction by sex, but the net increment to variance explained
.
stemming from the é&ﬁgqg;tive component was less than 1 percent.
Kerckhoff and Campbell (1977), for a group of 1969 ninth grade
boys in Fort Wayne, replicate this pattern for whites (n=390)

but not for -blacks (n=133). Ninth-grade educational ambitions,

again with the requisite background, ability, and prior performnnce ‘

4

controls, did not have a significant direct effect on senior high

grade point average for whites; but for black males, scholastic

. 59

Controlling for abiiity, sociceconomic background,

4
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-performance was modestly dependent. upon prior, ambitions (8=.204),

-

although larger samplinﬁ errors among the smaller black sampie

J =

suggest a cautious 1£terpretation. \1 -
Thus, while educational ambitions and academic performance are modestly _
correlated (zero-order r~,3 to .5; for cross-sectional correlations see
Elder 1962 ; Sewell & Hauser 1975; Alwin & Otto 1977), the net effect
of the. former on the latter appears quite minimal. Most of the
agsociation is due to common prior antecedents (socioeconomic
background, ability, and prior performance levels).

It might be argued that this minimal effect is somehow specific
to the "ambitions" of sadolescence. Yet prior to high 'school, educational

! T .-
aspirations are not that well formed; and after college entry, much

of the variability in future educational ambitions 15 attenuated owing

to the small percentage of the total population which pursues adv%nced-

degrees (although college underclassmen may perform remarkably better \,j
* as a net function of their prior post-graduate ambitions). But if

the relationship were 4 very \strong one, it should at least be manifest
) \

during the senior high school years when\concrete decisions about

\

, postrsecondary education are very real issues. Assuming achievement
attitudes are formed and 1mp1ementeg toyard specific goals, it could

be argued that educational ambitions should be more heavily implicated

) . —

.

with eventual educdtional attainment (viz., yeérs completed) rather than
1 o~
with scholastic performances per se. Thus, "academic orientations"

(i.e., those specifically organized around the day-to-day’ performance
LIEY ¢ \\’
in the classroom) should be the focal antecedent., There is some

-

- " R /




evidence that these orientations are correlated with performance .

(Coleman 1961; Elder 1962, Crandall, Katovsky & Crandall 1965); but

-

the causal hypothesis awaits a precise longitudiflal testy

-
LY

Educationa; and Occupational Attainment
The educational and occupdtional consequences of achievement
orientations depeng quite closely on what one believes about the nature
and working of "ambition" and the point in the life cycle under
consideration. Theoretically; if achievement orientations are taken
end weasured as relatively goal-specifie attitudes, reflecting prior °
. achifvement experiences as well as orientations to future endeavors,
there is evidence that‘such orientations 1; adolescence bear consequences
for eanly-pareer role activity.. "On the other hand, for other portions‘

of the life cycle (or as ‘ong posits a more general, enduring disposition

to,echieve across goal areas), the evidence weakens or does not exist,

For ghe total amount of schooling an individual eventually
-
obt ; educational aspirations during high school hold modest -
predictive power, Evidence from longitudinel suryeys, using simple

.

recursive specifications, shows tha& about 10 percent of the vafiation .
in educational attainment is attributable to the net impact of
aspirations among white males (AleXander et al. 19753 )

Sewell & Hauser 1975; Wilson & Portes 1975; Featherman & Carter 1976;

~

. Otto & Haller 1978),¥4£n addition, ‘educatiopal aspirations mediate

the effects of socia ackground andlself-variables at least again —

L d - . >

as much for whites; but perhaps less so for blacks. This relationship

appears stronger as aspiration and attainment become temporally more
2

proximal, as in the instance of studies of aspiration during the
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senior year of high school in relation to length of post-secondary

education (see Rehberg & Hotchkiss 1974 and Kerckhoff 1974; or
< s
compare outcomes repfrted by Alexander and colleagues [Alexander &
Eckland }974; Alexander et al. 1975] against studies using a senior-
Yyear measure [Sewell & Hauser 1975; Otto 1976a]). While the evidence
is much more limited, the overall :alationship does not appear to Lo
vary markedly for females (Carter 1972; Alexander & Eckland 1974;
i Rehberg .& Hotchkiss 1974;—and may be slightly smaller for black

males in relation to ;Lites (Ohlendorf 1975; Kerckhoff & Campbell

1977; but see Portes & Wilson 1976). Generally, the time intervals

between aspiration and attainmgnt in these studies have ranged from

five to fifteen years. ,

——

’ -
Occupational aspirations show a related, but somewhat weaker

pattern. VWhere the total effect of education aspiration on
_ . . N '
educational attainment was around .33, the correspondisg figure

for occupational aspirations during the late high school\years ranges

from .30 (Otto 1976a; Otto & Haller 1978) to .16 (Sewell ét al.

19703 Sewell & Hayser 1975). Featherman and Carter (1976) find
\

senior-year occupational aspirations have predictive value for o *

net occupational achievement (indexed by "prestige" or "status"

scores) in the middle career that they do not have for early career

attainments. Similarly, other studies which use either sophomore
. 1Y

. ) aspirations (Alexander et al. 1975) or very early career occupa-

tional attainments (Porter 1974)- report 1owerﬂio£al and direct

effects of occupationa&\aspirations on attainmnets for white males.




There really has not been sufficient longitudinal evidence

lreported for ‘blacks or females to warrant any-firm conclusions about

the predictive'efficacy of occupational- aspirations for mid-career .
. o .

occupational attainment, Likewise, little evidence is available

\

on the occupational aspiration-attainment l1ink for nonsocioeconomic

. 4

facets of occupational roles.S '
b

Thus the emerging picture shows educationai and occupational
aspirations, held late in the high schooi years, to hold modest
predictive power for the correSponding achievements at mid-career.
Additionally, we find a cross—-arena effect of ambitions on attainments--
that is, the occupational relevance of educational aspirations and

the educational relevance of occupational ambitions. - Generally,'

longitudinal research has 'shown educational aspirations exert an

e ®

effect on occnpatiom'through their determination of educational
attainment (standardized net regression coefficients ranging from
.05 to .25) and occupational aspirations beap slightly sma\ier direct
\canSequences fqg;eventual educational attainment (B%.03 to .19)
(Sewell et al. 1970; Porter 1974; Alexander et al. 1975;

Sewell & Haueer 1975 Otto & Haller 1978). But consistent.
with the notion that specific achievement attitndes are formed and

operafe primarily along cognitively and structurally similar role

the largest lines of consequence appear for isomorphic

-

arenas,

agspirations and attainments. To the extent that ob}ect—Specific

measures capture "ambition," then adolescent educational and occupational

o

aspirat&ons-do have a modest level of consequence in eventual educational

+ -

attainment and in the status-of one's occupation at mid-career.
Ay -
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. Following this theme, Duncan and colleagueé (1972:155-165) have
examined a number of specifica‘ions which take educational énd

occupational aspirations as reflections of an underlying motivational
; ) !

ﬁyndrome. The hypothetical motivational construct proved to be a
- dédestly important source .of early career achievements (see also.

Duncan & Featherman 1973). Thié_was the case,wheghgy/fhe motivational

-

construct was specified.as intervening between social bdckground andi

achievements (refl;cting "socialized—motqugion") or as operating in'

A3

more of an "innate" fashlon-—independent of Ses and ability--or in a ~

combination of These ways, The data did not allow for a clear choice

N

among the alternate- specificatfbnq.

In conttast to the efficacy of (goal-specific) adolescent

aspirat;ons, inferences about more globél-adolescent or adult motives
and orientations are much more complex, and the available evidence
1indicates they predict adult achievements much less accurately than object-
specific ones. .%or 99 male and female members of the Oakland Growth
Study, Skolnick (1966:4ﬁ9)—569nd high school achievement %magery
(TAT assessments in 1938) to be virtually uncorrelated with de;sures of
social class twenty years later--1958. F;om,the same longitu;;nal
data, Elder (1968?, 1968c, 1974:173-177) fgund achievement imagery
among pdui:s to‘be mo;e closely associated with adulc occupational
P - .

: \kzchievement than was the adoléécent lmagery--the ostensible o

1nterpretatio; being that the imagery {éfle&ts exéér;;n;es to a much

greater extent than the other way around. A very informative

<
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agsessment would be provided by incorporating panel measures of

-~

orientations and achievements into a‘Fodel which allows: f§¥ measurement
N falliability and both lagged and contemporaneous effects--much as Kohn
.and Schooler (1973,’L977) h@ée'done for the*relationship between

substantive complexity of~work.and intellectual flexibility. In a
- _“ .

multivariate specification, Elder (1968b; l974'l73) finds "achievement
- - »,
drive," ag rated by three judges ogserving student behavior in high

1

school, to exert fairly modest effects on eventual educationalfl
attainment and occupational'status in'l958 net of ability and family
"status in 1929, Yet is_is diffiquIt .to interpret this-measure as
"pure" global motivation, since ‘the judges attended to an array of
behaviors and inferred characteristics including holdlng a "high

. aspiration level" (Elder l968b 332),

~w
po-

Efforts to estimate the lopg~range carigr Koccupational, economic)
’ . . -
influences of some dispositional syndrome, based on -variols object-
R ;o
specific and projettive indicators of "ambition" in adolescence and -

adulthood, have proven elusive (5ee Duncan et al. 1972: N

116-155; Duncan & @!athernan 1973). Reformulation of Crockett's (l96°)
analysis of the relationship between TAT achievement imagery among
adults and their inter—generatlonal occupam@onal mobility led to

» -

considerable skepticismﬁabout Ehe ‘earlier conclusions (Duncan,

et al, 1972:116-155), Based on- structural- equation

models in, which latent tsndencies to gchieve are manifest in several

. . . G-

motivational and value indexes (e.g., "sobjectiée achievement, "

o 65 \\\~c‘<¢’“. }
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"commitment to work," "importance of getting ahead"), little evidence

< ®

is found to support the contention that "ambiticn" among adult ma!l'
' ¢ - :

. is either an important basis of differential socioecenomic acbievegfngs

‘. ]
or a basic mechanism whereby the socioeconomic inequalities or one

<

generation are transmitted to the next (viz., social mobi iFy) (Qee
Duncan~1969; ggatherman 1971, 1972; Duncan et al. 1972: .
!l 130-155). At least among adults, such global "ambitio#s" were less
consequential for, the types of occépations and levels of earnings
acquired over the life cycles of men th;n weére schooling and even the
‘ lagged influences of socioeconomic backgrqund (e.g., f;ther's occupation)

itself. éecent research by Morgan and associates (Duncan & Morgan

1975) in their panel survey of a large nationalksample of households

ke
—

.y of » 2
sﬁppbrt thy interpretatidns above; namely, the economic fortunes
i

of individuals and families over nearly a decade are primarily the

s

result of|\ 1ife cycle contingencies (job losSses, child-bearing, divorce,

most crucial "tests" of the motivational argumént, since its
3 . . han, SR o
motivational and "self" instruments were selected on the basis of
-
‘careful psychometric consultation; structural equation models

/ ) ) . .
’estimated the direct. and indirect effects of "ambition" under a

variety of causal assumptions. .
. ‘ R .
///// Thus, the get consequences of "ambition" among addlts seem to be
rather minimal, particularly when assessed as the effects of some

= >

“global motivational construct. On the other hand, "ambition" among

adoledcents does carry over into:early career attainments suth as
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schooling and first jobs.' The different effects at early vs. later
\ °
stages of the life cycle are important to note. They may reflect the.

>

’ greater pre&ictive validity of object-specific measures of d;mbition" sucg as
those used in most studies o% the short-run impacts in the transition
from school to work. They may rep}eseht the causal specific{ty of
"ambition" in the life cycle; namely, as adolescents pass through the

critical high school years when deciﬁions about post-secondary education, 2

marriage, careeg#, and the like are in the foreground, differential
! »

i 4.~ ambition may play a more forceful role in the shaping of these plans
and in their early execution. As’ the youth embarks upon adulthood

and its major roles of worker, spouse, and parent, the exigencies of ) )

careers exceed the residual effects of "ambition." Put - another way,

the structure of institutional 1life in complex societies probably

A affords the individual the greatest choice during the secondary school
and college years; this stdge in%he "ZulturalAlife-cycle" is assumed
;d be a time for decision. Adulthood, -as a config;ration of roles and t:
role sets, obligates the individual to actions under a §ariety of
sometimes compatible and sometimes conflicting "motivational" forces
and situational contexts, I; that setting, it 1is not surprising
that the net causal efficacy of "ambitionh should be rather modeig.r
Given the st%ll crude technology for its assessment, "ambition"

'

e and 1tsfconséquences are difficult to detect in extant empirical

!
~ v ! M -
research. ! -
> -

- To arguE‘that motivations--particularly the dispositional

arguments--have substantial consequences in educationl, occupational,
. o r . : Yoot
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and economic achievements,one needs a theory haéing a number of features

which overcome several ﬁroblems.' ﬂ‘xst, it needs to be developmental ‘

ads B

to explain many of the apparent variations from adoleéé;hce to adulthood

. / N .
in the stability and efficacy of motivation vis~a-vis role performance
and residing. Second, its motivational consttucts and dimensions must
- i . 4 f.
be defined and measured apart from their proposed antecedents and .

Y .
consequencés. When this is not possible--which is quite frequently--

account must be given to the validity, reliability, and stability of

indicators in relation to constrtict. Finally, the Eheory must specify -

gFhe antecedent mechanisms through which the motivational orientations

arise and subside along with the matrix of consequent achievement

outcomes--~all of this, ideally, with attention given to the life cycle
4 e . .
specificity.of relationships. '

4 s

.

Other Role Consequences

¢ ¢

whife virtually aIl of this_review has been directed toward -
adolescent and early adult orientations and roles, two other phenomena,

ongoing through the remainder of the life-cygle, merit comment. Each

represents areas deserving much greater investigatioqggn the future

4

as muchas they doswell-developed bodies of theory and research at
the present. First, the gen@ric life satisfactions and aspirations, ‘<3

held andlrhadjusted throughout the adult years {for examplg;\see .

Clausen 1976 or*Campbell 1972), are not that well uﬁderst%.ﬁ How .

are these "achbievement orientations" (basically noneconomic) related

~

= Ad
to those of adolescénce and the early career? In what measure do
o

. 1 ,
they both reflect prior role experiences and direct futuré role undertakings?
’ ¥ . 7

~
[}

o

%
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Second, adolt roles (particularly one's job and occupation) act,

as socializing contexts, in part replag?pg the family and other aspects

of social origins. The literature on job satisfaction has been the

major source of studies in this.area (see Kalleberg 1977 for a recent._ o

statementB. Bufr the effects ofwork roles on other aSpects of psychdgogical

functioning or on orientations to future roles (rather-than affective

orientations to present or past roles) have been less extené@vely

invescigated The work of Kohn and Schooler (1973, 1977 see also

Bachman & O'Malley 1977 for a related analysis of self-esteem and
Otto 1976b for one of adult social integration) provides one of the

few exceptions. Their longitudinal research with a natlonal sample

(of- fathers) shows ag intricate, reciprocal relationship between

Aoccupational/conditions ("sdbstantive complexity" of work) and

psychological functioning ("intellectual flexibility") Over a .-

— 4T

ten-year period they find that both work cdnditions and intellectual
flexibility have a fairly high level of stability; that comblexity

of work has a more immediate effect on contemporaneous intellectual -

‘flexibility; and that intellectual flexibility--with little effect

4

subsequent work conditions and hence on the shaPe of one's career -
Shs atl .

on concurrent work conditions-~has a substantiaj/lagged effect on

(Kohnt & Schooler 1977).

- v

I3

CONCLUSIONS

’

S — L .
\ This review of a prodigious research literature on thé origin
and effects of-ambitions t6 achieve .in competitive roles was written
to reflect several broad conclusidns about a topic on which the
kY .

bgliefs of.social scientists may be at variance with'the incohclqsive

. - K
. - 69
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results of the;f best research.

“ 4

First, there are few if any conventions by which "ambition' is

assessed. Except for the highly criticized use of the TAT tolidentify‘

]

- ” . -
"tendencles to achieve," the research literature reveals no efforts

to consistently 3pp&y"the same instruments acrbss.qtudies or to

* interrelate the many methods and 1nétruments. Little, if anything,

. V¥ .
is known about the psychometric properties of various scales, indexes,

N . . ¢
and inventories of achievement "ambitions.'" Consequently, it is

virtually impossible to synthesize the array of findings inde some

v

coherent corpus of theore(;c genéralizations.

Second, the social psychological sources of differential "aﬁs?}ion"

-——eeee —=..ave at best suggested by bn’unsysteg@tic empirical literature.
, ' -

']
Bivariatg correlations abound, but in the few pieces of multivarilate T

-

v

a A P

research in d‘ivgrse ;;opulation wamples, there is scant evidence to

o F—— RN L -- -- ~
) ' L , -
indicate that social scientists have identified the’main interactional

‘ and contextual wellsprings of ambition either within the family or the

school. The most fruitful line of inquiry has addressed the social

.

" influence of "significant others,” but even here, the interpretations
&
. 'Y
of hav these others mold and foster "ambition" are not firmly

established by recent research. . ' \ .

~
< ’

Third, in tightly contrgllgd experimental situations, success

and fallyre at competitive tasks "influence levels of "ambition"
/

. and are consequences of "ambition." But in the nitu;al world of

¢ El

maltiple and often competing roles, the successes and failures of

’:Q / -
/ o e . ’
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persons in schools and across. their occupational careers are more

likely to result.from contingeficies in Tfheir life cycles such as .

>

marriages divorces, births of children than from their differential

ambition to achieve in these competitive settings. To the degree

14

that "ambition plays.more than a very minor role in the accumulation
of worldly,gﬁccess, it occurs during mdolescence and youth--in the

transition from school to work--prior to‘incumbency in the multiplex .

of roles which characterizes adulthood.
This "state of the area" review should throw caution intq the

A pdtn'of those who might otherwise accept the following line of

’ reasoning as well established:

o . ' We shall”argue fn the following section that the experiences
- of plarenté on the job tend to be reflected in the social | PS
L ¥ - ) )
{ relations of famlly life. Thus through family socialization, . -
- . /7
- » children tend to, acquire orieatations toward work, aspirations,
’ ' o 4 »
{ ~ T and elf-concepts, preparing them for ‘similar: economic . P
positions QKCmselves [Bowles & Gintis;l??ﬁal4l]. o
M A ‘ P . - . s
. o . .
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< .
Research during the Period of the last ten years is reviewed. and
1]

summarized by this‘chapter with atténtion resetricted ‘to western . -

. industrial societies, and’ primarily the'Unite&fStates. Therefore,

the conclusions are limited by these_cultural and historical
contexts. ' *

Unpublished manuscript: Fink, F.L., & Stoyanoff, N. J. 1977.

. Model estimates as a function of estimation technique: a reanalysis

-

\ .
of Anderson and Evans' model of socfalization and achievement.

-

Department of Communication, Michigan State Univ., East Lansing, MI.

See q§user (L§7131247127) for estimation of, a model which adjusts

.students' reports of parental influence for the contam1nat1on 1ntroduced

by‘their own aspiratlons, Kerckhoff and Huff (1974), Spenner (1974)

and Curry, Picou, Fotchkiss, Stritchfield & qtahura (1976) report on

. other asgpects of perceived—versus-actgal measures of interpersonal

influence using bodies of data whi'ch have both sets of measures.

< .
* In contrast to school contexts per se other within-school variables
: el - ,

\

- . L4
may prove to be more powerful ‘determinants of "ambitions." Several

.

recent studies have shown that curriculuh placement (enrollment in or
completion of a ct\lege preparatory program) has a’'modest net effect
on educational and occupational "ambitions, i although the explanotion
for this empirical generalization remains to pe clequp determined

XA - o v

(Alexander and McDill 1976; Heyns 1974; HagXer et :11‘!.1976; Rosenbaum

' -

1976; Alwin and Otto 1977).
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L 5. There i3 a large'volume of descriptive studies of occupational and \

'vocational interests in the literatures of vocational and counselling

- i '

, L34 . . . , -
N _ : psychology.. For a number of rpasons-—coqgeptual, analytical and -
C. ] , . L)
) methodological problems--this corpus of research 'was excluded from
. consideration here (see Temme 1975 and Spénner, 1977), , ol
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